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Freire

From Preamble to the Canadian and World Studies Curriculum

Problemposing
education

Liberating
education acts of
cognition - antiviolence
The revised curriculum recognizes that, today and in the future, Critical literacy is Critical literacy is
students need to be critically literate in order to synthesize
foundational for liberating
information, make informed decisions, communicate
students to
effectively, and thrive in an ever-changing global community
become partners
in learning

Education as
the practice of
freedom - antioppression
Critical literacy
will result in
freedom.

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation
Critical literacy - It is possible to By synthesizing Global
This Gandhian
synthesizing
thrive without
information and community principle is
information,
embracing love, making informed implies
entirely ignored
making
truth and
decisions,
trusteeship, but within the
decisions,
ahimsa. Critical students will
is not explicitly
Ontario Civics
communicating, literacy should
acting with
stated. Minimal curriculum.
are all part of the result in Ahimsa, courage.
connection
cycle of Praxis
but it would be
However, the
between this
helpful if this
language of this concept and any
were
document
policy content.
EXPLICITLY
focuses more on
stated.
external "wrong"
than internal.

It is important that students be connected to the curriculum;
that they see themselves in what is taught, how it is taught, and
how it applies to the world at large.

If students see
themselves in
what and how
they are taught,
then they are
partners in
learning
The curriculum recognizes that the needs of learners are
The curriculum
diverse, and helps all learners develop the knowledge, skills,
is set, and the
and perspectives they need to be informed, productive, caring,
individual learner
responsible, healthy, and active citizens in their own
does NOT play a
communities and in the world.
role in
determining
which
knowledge, skills
or perspectives
are necessary.

It would be
hoped that being
caring and
responsible
would result in a
sense of
trusteeship for
the community.

Equality,
Environmental
stewardship,
social justice
It would be
possible to be
critically literate,
make decisions,
communicate
and thrive and
completely
ignore issues of
equality, the
environment and
social justice.

From Pr
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Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

A learning environment of this kind will support not only
students’ cognitive, emotional, social, and physical
development but also their mental health, their resilience, and
their overall state of well-being. All this will help them achieve
their full potential in school and in life.

Supporting
development is a
manifestation of
love.

Focus on
resilience
supports selfdiscipline and
courage.

A variety of factors, known as the “determinants of health”,
have been shown to affect a person’s overall state of wellbeing. Some of these are income, education and literacy,
gender and culture, physical and social environment, personal
health practices and coping skills, and availability of health
services. Together, such factors influence not only whether a
person is physically healthy but also the extent to which he or
she will have the physical, social, and personal resources
needed to cope and to identify and achieve personal
aspirations. These factors also have an impact on student
learning, and it is important to be aware of them as factors
contributing to a student’s performance.

Need to be
cognizant of the
factors that
might be doing
harm, and
influencing
student learning
negatively.

Promoting the healthy development of all students, as well as
enabling all students to reach their full potential, is a priority for
educators across Ontario. Students’ health and well-being
contribute to their ability to learn in all disciplines, including
Canadian and world studies, and that learning in turn
contributes to their overall well-being

Educators play an important role in promoting children and
youth’s well-being by creating, fostering, and sustaining a
learning environment that is healthy, caring, safe, inclusive,
and accepting.

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Determination of
what is "full
potential" is
external to the
learner - they are
not a partner in
this process
Partnership
between
educators and
learners is not
explicit here appears to be
directive from
the Ministry of
Education, to
Educators, to the
learners

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice
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An educator’s awareness of and responsiveness to students’
cognitive, emotional, social, and physical development is
critical to their success in school. A number of research-based
frameworks, including those described in Early Learning for
Every Child Today: A Framework for Ontario Early Childhood
Settings (2007) and Stepping Stones: A Resource on Youth
Development (2012),1 identify developmental stages that are
common to the majority of students from Kindergarten to Grade
12. At the same time, these frameworks recognize that
individual differences, as well as differences in life experiences
and exposure to opportunities, can affect development, and
that developmental events are not specifically age-dependent.

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Need to be
cognizant of the
factors that
might be doing
harm, and
influencing
student learning
negatively.

The framework described in Stepping Stones is based on a
model that illustrates the complexity of human development. Its
components – the cognitive, emotional, physical, and social
domains – are interrelated and interdependent, and all are
subject to the influence of a person’s environment or context.
At the centre is an “enduring (yet changing) core” – a sense of
self, or spirit – that connects the different aspects of
development and experience (p. 17).

Values the
sense of self,
connecting
development
and experience.

Educators who have an awareness of a student’s development
take each component into account, with an understanding of
and focus on cognitive development – brain development,
processing and reasoning skills, use of strategies for learning

Recognition of
cognitive
development,
not acquisition of
knowledge.

Need to be
cognizant of the
factors that
might be doing
harm, and
influencing
student learning
negatively.
Need to be
cognizant of the
factors that
might be doing
harm, and
influencing
student learning
negatively.

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice
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Educators who have an awareness of a student’s development
take each component into account, with an understanding of
and focus on emotional development – emotional regulation,
empathy, motivation

Educators who have an awareness of a student’s development
take each component into account, with an understanding of
and focus on social development – self-development (selfconcept, self-efficacy, self-esteem); identity formation (gender
identity, social group identity, spiritual identity); relationships
(peer, family, romantic)

As social
development
and identity
formation
proceeds,
learners will
become more
sensitive to
violence.

Educators who have an awareness of a student’s development
take each component into account, with an understanding of
and focus on physical development – physical activity, sleep
patterns, changes that come with puberty, body image,
nutritional requirements

Goals of Politics (Civics) – Developing a sense of responsibility
- Where do I belong? How can I contribute?

Liberating
education acts of
cognition - antiviolence

If these goals
are developed
WITH teacher
and student,
then aligns with
Freire.

Education as
the practice of
freedom - antioppression

As social
development
and identity
formation
proceeds,
learners will
become more
sensitive to
oppression.

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Need to be
cognizant of the
factors that
might be doing
harm, and
influencing
student learning
negatively.
Need to be
cognizant of the
factors that
might be doing
harm, and
influencing
student learning
negatively.
Need to be
cognizant of the
factors that
might be doing
harm, and
influencing
student learning
negatively.
Responsibility
should result in
no harm.

Emotional
regulation
supports
humility, selfdiscipline and
courage.

Responsibility
Trusteeship is
belongs with self- an extension of
discipline and
the sense of
courage.
responsibility.

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice
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Students will work towards: • developing an understanding of
how to influence change within the diverse communities to
which they belong, and of how individuals and groups can
participate in action that promotes change;

In learning how
to influence
change,
students gain
control of their
learning

Students will work towards: • analysing current political issues,
and assessing methods and processes that can be used to
influence relevant political systems to act for the common
good;

Students will work towards: • assessing the power and
influence of different people involved in civic issues, using
political perspective;

In learning how
to influence
change,
students gain
control of their
learning
Students will work towards: • developing a respect and
In learning how
appreciation for different points of view on various political
to influence
issues.
change,
students gain
control of their
learning
Tools and strategies incorporated into the curriculum: The
In learning how
citizenship education framework (see appendix B): This
to influence
framework brings together the main elements of citizenship
change,
education. All subjects in the Canadian and world studies
curriculum provide multiple opportunities to incorporate aspects students gain
of citizenship education.
control of their
learning

Liberating
education acts of
cognition - antiviolence
Agency and
influence - not
possible if it
were a "banking"
model of
education

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice

The cycle of
reflection and
action (Praxis) is
necessary for
individuals or
groups to
promote change.

Agency and
influence - not
possible if it
were a "banking"
model of
education
Having
assessed the
power and
influence of
others,
education will be
freeing.
Appreciation of
different points
of view will result
from reflection.

It's possible that
identifying the
power and
influence will
reduce harm.

Status is granted
to those with
political power.

The reference to
"rules" may limit
support of this
principle.
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Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Tools and strategies incorporated into the curriculum: The
concepts of disciplinary thinking (see appendix B): These
concepts provide a way for students to develop the ability to
think critically about significant events, developments, and
issues, both within the curriculum and in their lives outside the
classroom.

In learning how
to influence
change,
students gain
control of their
learning
Tools and strategies incorporated into the curriculum: The
If the inquiry
inquiry process (see appendix B): Students use the
process is the
components of the inquiry process for each subject to
foundation, then
investigate, and to communicate their findings about,
significant events, developments, and issues. By applying the students and
inquiry process, students develop skills that they need in order teachers will be
to think critically, solve problems, make informed judgements, learning
and communicate ideas.
together.
THE IMPORTANCE OF THE CANADIAN AND WORLD
In learning how
STUDIES CURRICULUM: In Canadian and world studies,
to influence
students develop skills, knowledge and understanding, and
change,
attitudes that will serve them both inside and outside the
students gain
classroom, including in the world of work and as responsible
citizens in the various communities to which they belong. The control of their
focus of teaching and learning in the Canadian and world
learning
studies curriculum is the development of ways of thinking and
of transferable skills that students need in order to acquire and
apply knowledge and understanding. Students apply these
concepts of thinking and skills in a variety of contexts to
examine information critically; to assess the significance of
events, developments, and processes; to develop an
understanding of and respect for different points of view; to
reach supportable conclusions; and to propose solutions to,
and courses of actions to address, real problems.

Praxis = the
inquiry process

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice
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The responsible, active citizen participates in the community
for the common good. Citizenship education provides “ways in
which young people are prepared and consequently ready and
able to undertake their roles as citizens”. Julian Fraillon and
Wolfram Schulz, “Concept and Design of the International Civic
and Citizenship Study” (2008)

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

In learning how
to influence
change,
students gain
control of their
learning

Framework for citizenship education (see appendix B): the
outer circle lists the four main elements of citizenship education
– active participation, identity, attributes, and structures – and
describes each element;

"Teachers
should ensure"

Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline
"Participates in
the community
for the common
good". This
definition of
citizenship
includes
trusteeship holding for the
community.
This connection
of classroom,
local and global
communities
should result in a
sense that one's
actions result in
good for the
entire
community.

Citizenship education is an important facet of students’ overall
education. In every grade and course in the Grade 9 and 10
Canadian and world studies curriculum, and particularly in
Civics and Citizenship in Grade 10, students are given
opportunities to learn about what it means to be a responsible,
active citizen in the community of the classroom and the
diverse communities to which they belong within and outside
the school. It is important for students to understand that they
belong to many communities and that, ultimately, they are all
citizens of the global community.

Framework for citizenship education (see appendix B): the
second circle outlines ways in which students may develop the
knowledge, skills, and attitudes associated with responsible
citizenship. Teachers should ensure that students have
opportunities to develop these attitudes, understandings, and
practices as they work to achieve the expectations in the
subjects that make up the Canadian and world studies
curriculum (and those in other subjects as well);

Gandhi

There is an
implicit set of
attitudes,
understandings
and practices pre-defined!

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice
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Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Framework for citizenship education (see appendix B): the
innermost circle lists various terms and topics that are related
to citizenship education. Teachers may focus on these
terms/topics when making connections between citizenship
education and expectations in the Canadian and world studies
curriculum as well as those in other curriculum documents. In
the figure, each term/topic in the innermost circle is connected
to a specific element within the framework. However, it is
important to note that, in practice, a term can be applied to
more than one element – as the dotted lines imply – and that a
number of terms may be woven together in a unit that
incorporates citizenship education.

CIVICS (POLITICS) The global project of the twenty-first
century is political: to engage citizens in and out of government
… in responding to [serious global] challenges…We need a
way of understanding politics that embraces citizens both
inside and outside of government since each have work that
only they can do. Harold H. Saunders, Politics Is About
Relationship: A Blueprint for the Citizen’s Century (2005)
Politics involves the study of how societies are governed, how
policy is developed, how power is distributed, and how citizens
take public action. The Grade 10 course Civics and Citizenship
focuses on civics, a branch of politics that explores the rights
and responsibilities of citizens, the processes of public decision
making, and ways in which citizens can act for the common
good within communities at the local, national, and/or global
level. By focusing on civics and citizenship education, this
course enables students to develop their understanding of what
it means to be a responsible citizen and to explore various
elements of the citizenship education framework.

In learning how
to influence
change,
students gain
control of their
learning
Citizens taking
public action is
part of the
process of
Praxis.

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice
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Civics and Citizenship provides opportunities for students to
investigate issues of civic importance, the roles of different
levels of government in addressing these issues, and how
people’s beliefs and values affect their positions on these
issues. Students will analyse the roles, responsibilities, and
influence of citizens in a democratic society and explore ways
in which people can make a difference in the various
communities to which they belong. Students are encouraged to
clarify their own beliefs and values relating to matters of civic
and political importance and to explore ways in which they can
respond to these matters.

In learning how
to influence
change,
students gain
control of their
learning

Civics and Citizenship introduces students to the political
inquiry process and the concepts of political thinking. Students
will develop ways of thinking about civics and citizenship
education through the application of these concepts and will
use the political inquiry process as they gather, interpret, and
analyse data and information relating to issues of civic
importance. Students will make informed judgements and draw
conclusions about these issues and will develop plans of
actions to address them

In learning how
to influence
change,
students gain
control of their
learning

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

The process of
clarifying beliefs
requires
reflection.

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline
It is possible that
a learner might
articulate these
values, having
clarifies their
beliefs during
this process.

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice
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Students’ responsibilities with respect to their own learning
develop gradually and increase over time as they progress
through elementary and secondary school. With appropriate
instruction and with experience, students come to see how
applied effort can enhance learning and improve achievement.
As they mature and develop their ability to persist, to manage
their behaviour and impulses, to take responsible risks, and to
listen with understanding, students become better able to take
more responsibility for their learning and progress. There are
some students, however, who are less able to take full
responsibility for their learning because of special challenges
they face. The attention, patience, and encouragement of
teachers can be extremely important to the success of these
students. Learning to take responsibility for their improvement
and achievement is an important part of every student’s
education.

This explicitly
places the
student as
responsible for
their own
learning, and
states that
"learning to
take
responsibility
for their
improvement
and
achievement is
an important
part of every
students'
education."
Mastering the skills and concepts connected with learning in
Collaboration
the Canadian and world studies curriculum requires ongoing
with peers allows
practice, personal reflection, efforts to respond to feedback,
students to
and commitment from students. It also requires a willingness to
become partners
try new activities, explore new ideas, keep an open mind,
collaborate with peers, and follow safety practices both during in their learning.
field studies and in the classroom. Through ongoing practice
and reflection about their development, students deepen their
appreciation and understanding of them-selves and others, the
communities to which they belong, and the natural
environment.

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Ongoing practice
and reflection,
used to deepen
appreciation and
understanding of
themselves and
others

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice

Focus on
appreciation and
undersatnding of
the natural
environment
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Parents have an important role to play in supporting student
learning. Studies show that students perform better in school if
their parents are involved in their education. By becoming
familiar with the curriculum, parents can better appreciate what
is being taught in the courses their daughters and sons are
taking and what they are expected to learn. This awareness will
enhance parents’ ability to discuss their children’s work with
them, to communicate with teachers, and to ask relevant
questions about their children’s progress. Knowledge of the
expectations will also enhance parents’ ability to work with
teachers to improve their children’s learning.

Effective ways in which parents can support their children’s
learning include attending parent-teacher interviews,
participating in parent workshops, and becoming involved in
school council activities (including becoming a school council
member). Parents who encourage and monitor project
completion or home practice, including the application of skills
in new contexts, further support their children in their
geography, history, and civics (politics) studies. Parents can be
supportive by taking an interest in and discussing current
events with their children, helping them make connections
between their studies and current issues and developments.
Parents can also promote their children’s understanding of and
appreciation for the multiple communities to which they belong
– ethnocultural, religious, linguistic, national – by exposing
them to people, cultural events, and stories related to their
heritage. Within the school, parents can promote and attend
events related to Canadian and world studies.

Parents and
students work
together, and
monitor
progress.

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline
Parents and
students work
together, and
monitor
progress.

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice
Implicit is the
power that
parents have
over students,
and so they may
have
disproportionate
influence and
control.
Implicit is the
power that
parents have
over students,
and so they may
have
disproportionate
influence and
control.
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Liberating
education acts of
cognition - antiviolence
Teachers and students have complementary responsibilities.
This section
Though the
Teachers develop appropriate instructional strategies to help
complements
teacher may not
students achieve the curriculum expectations, as well as
the
be the one who
appropriate methods for assessing and evaluating student
responsibilities
"transfers" the
learning. Teachers bring enthusiasm and varied teaching and
assessment approaches to the classroom, addressing different of the students
information, the
student needs and ensuring sound learning opportunities for
(above),
curriculum
every student. Teachers reflect on the results of the learning
supporting the
expectations
opportunities they provide, and make adjustments to them as
relationship
may be seen to
necessary to help every student achieve the curriculum
between teacher do so.
expectations to the best of his or her ability.
and student.
However, the
fixed nature of
the curriculum
expectations
limits the effect
of the
"partnership".

Education as
the practice of
freedom - antioppression

Using a variety of instructional, assessment, and evaluation
strategies, teachers provide numerous opportunities for
students to develop and refine their critical-thinking, problemsolving, and communication skills, as they apply the concepts
of disciplinary thinking to the content of the Canadian and world
studies courses. The activities offered should give students
opportunities to relate their knowledge and skills to the social,
environmental, and economic conditions and concerns of the
world in which they live. Such opportunities will motivate
students to participate in their communities as responsible and
engaged citizens and to become lifelong learners.

Participate in
their
communities as
responsible and
engaged citizens
= freedom

Communication
skills "participate" =
partners in
learning

Critical-thinking
skills - not a
transfer of
information.

Gandhi
Praxis

Within the
Praxis - the
limitations of the teacher reflects
curriculum
and adjusts.
expectations, the
teacher is able
to engage in
education as a
practice of
freedom.

Numerous
opportunities to
develop and
refine = Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

"to help every
student"

By reflecting and
adjusting, the
teacher
demonstrates
humility and
courage.

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice

The teacher is
serving all
students, not
self.

All students therefore
everyone is
treated with
dignity and
status.

By relating
knowledge and
skills to the
social
environment and
economic
conditions and
concerns,
students
become
responsible and
engaged
citizens.

Responsible,
engaged
citizens.
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Liberating
education acts of
cognition - antiviolence
Canadian and world studies teachers can help students
This section
The role of
understand that applying specific inquiry processes when
clearly outlines a investigation
studying geography, history, and civics (politics) often requires
partnership precludes the
a considerable expenditure of time and energy and a good deal
involving
"banking" model.
of perseverance. Teachers can also encourage students to
explore a range of solutions and to take the risks necessary to students in the
become successful problem solvers and investigators. To
selection of
enable students to feel comfortable and confident in the
topics, resources
classroom and to support them in approaching their inquiries
and examples.
with openness and creativity, it is important that teachers

Education as
the practice of
freedom - antioppression
The language in
this paragraph
empowers
students.

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

This paragraph
outlines a loving
approach to
learning.

"perspectives
are treated with
respect" and
"explore a range
of solutions"

While the phrase Feedback, not
"assigning tasks" transfer.
might imply
oppression, it is
with a view to
"help students
become
thoughtful,
creative, and
effective
communicators"

Relating
knowledge and
skills to wider
contexts, ensure
that there is not
a "culture of
silence".

Frequent
"thoughtful"
opportunities,
with feedback =
Praxis

Equality,
Environmental
stewardship,
social justice
"all students feel
included and
appreciated"

create a learning environment that will foster a sense of
community, where all students feel included and appreciated
and where their perspectives are treated with respect. One way
to accomplish this is for teachers to select topics, resources,
and examples that reflect the diversity in the classroom, and,
where possible, to involve students in this selection process.

Teachers provide students with frequent opportunities to
practise their skills and apply new learning and, through regular
and varied assessment, give them the specific feedback they
need in order to further develop and refine their skills. By
assigning tasks that promote the development of higher-order
thinking skills, teachers also help students become thoughtful,
creative, and effective communicators. Opportunities to relate
knowledge and skills in Canadian and world studies to wider
contexts, both across the curriculum and in the world beyond
the school, motivate students to learn and to become lifelong
learners.

Bread labour,
local
consumption,
nonexploitation

Connecting "the
world beyond the
school"
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Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice

As part of effective teaching practice, teachers communicate
with parents about what their children are learning. This
communication occurs through the sharing of course outlines,
ongoing formal and informal conversations, curriculum events,
and other means of regular communication, such as
newsletters, website postings, and blogs. Communication
enables parents to work in partnership with the school,
promoting discussion, follow-up at home, and student learning
in a family context. Stronger connections between the home
and the school support student learning and achievement.

Parents are also
partners in the
learning

Again, parents
are granted
status that may
limit the status of
their children.

CURRICULUM EXPECTATIONS: The expectations identified
for each course describe the knowledge and skills that students
are expected to develop and demonstrate in their class work,
on tests, and in various other activities on which their
achievement is assessed and evaluated. Two sets of
expectations – overall expectations and specific expectations –
are listed for each strand, or broad area of the curriculum. (In
most courses in Canadian and world studies, the strands are
numbered A through E.) Taken together, the overall and
specific expectations represent the mandated curriculum.

This prescription
of questions can
derail the
process of
shared
development of
learning between
teacher and
student.

Mandated - a
degree of control
that may impact
equality.
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Most specific expectations are accompanied by examples and
“sample questions”, as requested by educators. The examples,
given in parentheses, are meant to clarify the requirement
specified in the expectation, illustrating the kind of knowledge
or skill, the specific area of learning, the depth of learning,
and/or the level of complexity that the expectation entails. The
sample questions are meant to illustrate the kinds of questions
teachers might pose in relation to the requirement specified in
the expectation. Both the examples and the sample questions
have been developed to model appropriate practice for the
grade and are meant to serve as illustrations for teachers. Both
are intended as suggestions for teachers rather than as
exhaustive or mandatory lists. Teachers can choose to use the
examples and sample questions that are appropriate for their
classrooms, or they may develop their own approaches that
reflect a similar level of complexity. In geography an additional
element, “using spatial skills”, follows a number of specific
expectations. This element highlights opportunities for students
to learn or apply specific spatial skills relevant to the
expectations. Whatever the specific ways in which the
requirements outlined in the expectations are implemented in
the classroom, they must, wherever possible, be inclusive and
reflect the diversity of the student population and the population
of the province.

This prescription
of questions can
derail the
process of
shared
development of
learning between
teacher and
student.

The inquiry processes for all the subjects in the Canadian and
world studies program are based on the same general model,
although terminology, content, concepts of thinking, and the
types of questions asked vary from subject to subject. This
model represents a process that students use to investigate
events, developments, and issues; solve problems; develop
plans of action; and reach supportable conclusions and
decisions. The inquiry process consists of five components:
formulating questions, gathering and organizing information,
evidence, and/or data, interpreting and analysing information,
evidence, and/or data, evaluating information, evidence, and/or
data and drawing conclusions, communicating findings and/or
plans of action.

If the inquiry
process is the
foundation, then
students and
teachers will be
learning
together.

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

"be inclusive and
reflect the
diversity of the
student
population" should result in
love.

Through the
inquiry process,
violence should
be revealed, and
plans of action
developed.

Through the
The inquiry
inquiry process, process is the
oppression
basis of Praxis.
should be
revealed, and
plans of action
developed.

The inquiry
process is
designed to
reach a place of
"truth". It is
hoped that this
process would
result in love.

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice
"Teachers may
develop their
own
approaches" reflects the
equal dignity and
status granted to
the teacher
within the
classroom.
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Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

It is important for teachers to understand that the inquiry
process is not necessarily implemented in a linear fashion. Not
all investigations will involve all five components; moreover,
there are different entry points within the process. For example,
teachers may: provide students with questions and ask them to
gather and analyse information, evidence, and/or data to
investigate them; provide students with a piece of evidence and
ask them to analyse it and to draw conclusions based on their
analysis; ask students to apply the entire process.

It is important to be aware that inquiries will not always result in
one “right answer”. Rather, to assess the effectiveness of their
investigations, students must develop the ability to reflect on
their work throughout the inquiry process. Such reflection
requires the ability to develop criteria that can be used, for
example, to evaluate the relevance of their questions, the
accuracy and strength of their evidence, the depth and logic of
their analysis, and the strength of the support for their
interpretation and conclusion. Teachers need to demonstrate
the skills needed for reflection, and provide opportunities for
students to practise them, while encouraging students to
continually reflect on their work.

This articulates
the process
whereby
teachers and
students develop
toether.

Likewise, students are engaged in aspects of communication
throughout the inquiry process, as they ask questions, organize
and analyse information, and critically evaluate their findings.
The final communication of a student’s findings should take the
form most suited to the nature of the inquiry, as well as to the
intended audience, and should take the student’s learning style
and strengths into account.
Each subject brings a particular way of thinking through
content, and a different approach to the inquiry process. Skills
and strategies for each stage of the geographic, historical, and
political inquiry processes need to be taught explicitly. The type
of questions asked, the information, evidence, and/or data
gathered, and the analysis applied will vary by subject.

This articulates
the process
whereby
teachers and
students develop
toether.

The process of
asking questions
and critically
evaluating is a
form of selfdiscipline and
courage.
Anything that is
taught explicitly
limits the ability
of teacher and
students to learn
together.

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice
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The primary purpose of assessment and evaluation is to
improve student learning.
The following seven fundamental principles lay the foundation
for rich and challenging practice. When these principles are
fully understood and observed by all teachers, they will guide
the collection of meaningful information that will help inform
instructional decisions, promote student engagement, and
improve student learning.

This section
places the
teacher in
control - not in a
partnership with
the learner
To ensure that assessment, evaluation, and reporting are valid Transparent, but
and reliable, and that they lead to the improvement of learning still imposed by
for all students, teachers use practices and procedures that:
the teacher.
are fair, transparent, and equitable for all students;
To ensure that assessment, evaluation, and reporting are valid
and reliable, and that they lead to the improvement of learning
for all students, teachers use practices and procedures that:
support all students, including those with special education
needs, those who are learning the language of instruction
(English or French), and those who are First Nation, Métis, or
Inuit;

These practices
are done "to",
not with.

To ensure that assessment, evaluation, and reporting are valid
and reliable, and that they lead to the improvement of learning
for all students, teachers use practices and procedures that:
are carefully planned to relate to the curriculum expectations
and learning goals and, as much as possible, to the interests,
learning styles and preferences, needs, and experiences of all
students;

Teacher in
control.

To ensure that assessment, evaluation, and reporting are valid
and reliable, and that they lead to the improvement of learning
for all students, teachers use practices and procedures that:
are communicated clearly to students and parents at the
beginning of the school year or course and at other appropriate
points throughout the school year or course;

This
communication
at the beginning,
precludes any
development by
teacher and
student together.

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice
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To ensure that assessment, evaluation, and reporting are valid
and reliable, and that they lead to the improvement of learning
for all students, teachers use practices and procedures that:
are ongoing, varied in nature, and administered over a period
of time to provide multiple opportunities for students to
demonstrate the full range of their learning;

Teacher in
control.

To ensure that assessment, evaluation, and reporting are valid
and reliable, and that they lead to the improvement of learning
for all students, teachers use practices and procedures that:
provide ongoing descriptive feedback that is clear, specific,
meaningful, and timely to support improved learning and
achievement;

Teacher in
control.

To ensure that assessment, evaluation, and reporting are valid
and reliable, and that they lead to the improvement of learning
for all students, teachers use practices and procedures that:
develop students’ self-assessment skills to enable them to
assess their own learning, set specific goals, and plan next
steps for their learning.

This is the only
expectation that
places the
student in
control of her
learning.
Teacher in
control.

The development of learning skills and work habits is an
integral part of a student’s learning. To the extent possible,
however, the evaluation of learning skills and work habits, apart
from any that may be included as part of a curriculum
expectation in a course, should not be considered in the
determination of a student’s grades. Assessing, evaluating, and
reporting on the achievement of curriculum expectations and
on the demonstration of learning skills and work habits
separately allows teachers to provide information to the
parents and the student that is specific to each of these two
areas of achievement.

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice

Self-assessment
allows learner to
develop
independence of
thought
Separating
Learning Skills
from
assessment of
Achievement
removes the
"punative" use of
marks to control
students.
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The six learning skills and work habits are responsibility,
organization, independent work, collaboration, initiative, and
self-regulation.

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice

Self-regulation,
initiative,
independent
work,
responsibility
and organization
will result in selfdiscipline.

The performance standards are outlined in the achievement
chart, which is provided in the curriculum documents for every
subject or discipline (see pages 36–37). The achievement chart
is a standard province-wide guide and is to be used by all
teachers as a framework within which to assess and evaluate
student achievement of the expectations in the particular
subject or discipline. It enables teachers to make consistent
judgements about the quality of student learning based on
clear performance standards and on a body of evidence
collected over time. It also provides teachers with a foundation
for developing clear and specific feedback for students and
parents.

This structure
eliminates the
possibility for
students and
teachers to
develop and
learn together.

These are fixed
and arbitrary,
and can impact
dignity and
status.

The purposes of the achievement chart are to: provide a
common framework that encompasses all curriculum
expectations for all subjects/courses across the grades; guide
the development of high-quality assessment tasks and tools
(including rubrics); help teachers plan instruction for learning;
provide a basis for consistent and meaningful feedback to
students in relation to provincial content and performance
standards; establish categories and criteria with which to
assess and evaluate students’ learning.

Arbitrary

This need for
consistency has
the possibility to
result in reduced
dignity and
status.
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Assessment is the process of gathering information that
accurately reflects how well a student is achieving the
curriculum expectations in a course. The primary purpose of
assessment is to improve student learning. Assessment for the
purpose of improving student learning is seen as both
“assessment for learning” and “assessment as learning”. As
part of assessment for learning, teachers provide students with
descriptive feedback and coaching for improvement. Teachers
engage in assessment as learning by helping all students
develop their capacity to be independent, autonomous learners
who are able to set individual goals, monitor their own
progress, determine next steps, and reflect on their thinking
and learning.

Assessment "as"
learning begins
to approach
Freire's view of
teacher and
learner learning
together.

As essential steps in assessment for learning and as learning,
teachers need to: plan assessment concurrently and integrate
it seamlessly with instruction;

Teacher in
control.

As essential steps in assessment for learning and as learning,
teachers need to: share learning goals and success criteria
with students at the outset of learning to ensure that students
and teachers have a common and shared understanding of
these goals and criteria as learning progresses;

Teacher in
control.

As essential steps in assessment for learning and as learning,
teachers need to: gather information about student learning
before, during, and at or near the end of a period of instruction,
using a variety of assessment strategies and tools;

Teacher in
control.

As essential steps in assessment for learning and as learning,
teachers need to: use assessment to inform instruction, guide
next steps, and help students monitor their progress towards
achieving their learning goals;

This can be a
collaborative
venture, shared
between teacher
and student.
As essential steps in assessment for learning and as learning, Teacher in
teachers need to: analyse and interpret evidence of learning; control.

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice
Independent,
autonomous
learners = equal
dignity and
status

This process of
sharing of goals
and success
criteria brings
teachers and
learners to more
equivalent status
and dignity.

Students take
responsibility for
own learning.
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As essential steps in assessment for learning and as learning,
teachers need to: give and receive specific and timely
descriptive feedback about student learning;

Teacher in
control.

As essential steps in assessment for learning and as learning,
teachers need to: help students to develop skills of peer
assessment and self-assessment.

This can be a
collaborative
venture, shared
between teacher
and student.
Teacher in
control.

Evaluation refers to the process of judging the quality of
student learning on the basis of established performance
standards and assigning a value to represent that quality.
Evaluation accurately summarizes and communicates to
parents, other teachers, employers, institutions of further
education, and students themselves what students know and
can do with respect to the overall curriculum expectations.
Evaluation is based on assessment of learning that provides
evidence of student achievement at strategic times throughout
the course, often at the end of a period of learning.

All curriculum expectations must be accounted for in instruction
and assessment, but evaluation focuses on students’
achievement of the overall expectations . A student’s
achievement of the overall expectations is evaluated on the
basis of his or her achievement of related specific expectations.
The overall expectations are broad in nature, and the specific
expectations define the particular content or scope of the
knowledge and skills referred to in the overall expectations.
Teachers will use their professional judgement to determine
which specific expectations should be used to evaluate
achievement of the overall expectations, and which ones will be
accounted for in instruction and assessment but not
necessarily evaluated.

The use of
professional
judgement by
the teacher
places the
teacher in
control.

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice

Students take
responsibility for
own learning.

This evaluative
process can
impact a
student's dignity
and status.

The use of
professional
judgement by
the teacher
places the
teacher in
control.

The use of
professional
judgement by
the teacher
places the
teacher in
control.

The use of
"professional
judgement"
allows the
teacher to have
great influence
over students'
dignity and
status.
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education acts of
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Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice

Determining a report card grade involves the interpretation of
evidence collected through observations, conversations, and
student products (tests/exams, assignments for evaluation),
combined with the teacher’s professional judgement and
consideration of factors such as the number of tests/exams or
assignments for evaluation that were not completed or
submitted and the fact that some evidence may carry greater
weight than other evidence.

Teacher in
control.

The nature of
"evaluation"
grants status to
the teacher over
the students.

Seventy per cent of the final grade (a percentage mark) in a
course will be based on evaluation conducted throughout the
course. This portion of the grade should reflect the student’s
most consistent level of achievement, with special
consideration given to more recent evidence. Thirty per cent
will be based on a final evaluation administered at or towards
the end of the course.

Teacher in
control.

A single final
evaluation can
be risky to a
students' status.

The Provincial Report Card, Grades 9–12, shows a student’s
achievement at specific points in the school year or semester.
There are two formal reporting periods for a semestered course
and three formal reporting periods for a non-semestered
course. The reports reflect student achievement of the overall
curriculum expectations, as well as development of learning
skills and work habits.

Teacher in
control.

These fixed
reporting periods
do not allow for
individual needs.

Although there are formal reporting periods, communication
Collaboration
with parents and students about student achievement should
between
be continuous throughout the course, by means such as parentteacher, student
teacher or parent-student-teacher conferences, portfolios of
student work, student-led conferences, interviews, phone calls, and parent is
checklists, and informal reports. Communication about student possible.
achievement should be designed to provide detailed
information that will encourage students to set goals for
learning, help teachers to establish plans for teaching, and
assist parents in supporting learning at home.

This process can
be positive or
negative,
depending upon
the control
invoked by
parents and
teachers.
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The achievement chart identifies four categories of knowledge
and skills and four levels of achievement in Canadian and
world studies. The categories represent four broad areas of
knowledge and skills within which the expectations for any
given subject or course can be organized. The four categories
should be considered as interrelated, reflecting the wholeness
and interconnectedness of learning. The categories help
teachers focus not only on students’ acquisition of knowledge
but also on their development of the skills of thinking,
communication, and application.

Teacher in
control.

Knowledge and Understanding. Subject-specific content
acquired in each grade or course (knowledge), and the
comprehension of its meaning and significance
(understanding).
Thinking. The use of critical and creative thinking skills and/or
processes.
Communication. The conveying of meaning and expression
through various forms.
Application. The use of knowledge and skills to make
connections within and between various contexts.
In all subjects and courses, students should be given
numerous and varied opportunities to demonstrate the full
extent of their achievement of the curriculum expectations
across all four categories of knowledge and skills.

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice

By focusing on
all four
categories, the
cycle of
reflection and
action is
possible.
Previous
curriculum
focussed
primarily on
knowledge and
content.
See below for
responses to
specific content.

Teacher in
control.
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Teachers will ensure that student learning is assessed and
evaluated in a balanced manner with respect to the four
categories, and that achievement of particular expectations is
considered within the appropriate categories. The emphasis on
“balance” reflects the fact that all categories of the
achievement chart are important and need to be a part of the
process of instruction, learning, assessment, and evaluation.
However, it also indicates that for different courses, the relative
importance of each of the categories may vary. The importance
accorded to each of the four categories in assessment and
evaluation should reflect the emphasis accorded to them in the
curriculum expectations for the subject or course, and in
instructional practice.

Teacher in
control.

To further guide teachers in their assessment and evaluation of
student learning, the achievement chart provides “criteria” and
“descriptors”.

Teacher in
control.

Knowledge and Understanding – Subject-specific content
acquired in each grade (knowledge), and the comprehension of
its meaning and significance (understanding), Knowledge of
content (e.g., facts, terms, definitions), Understanding of
content (e.g., concepts, ideas, theories, interrelationships,
procedures, processes, methodologies, spatial technologies)
Thinking – The use of critical and creative thinking skills and/or
processes, Use of planning skills (e.g., organizing an inquiry;
formulating questions; gathering and organizing data, evidence,
and information; setting goals; focusing research), Use of
processing skills (e.g., interpreting, analysing, synthesizing,
and evaluating data, evidence, and information; analysing
maps; detecting point of view and bias; formulating
conclusions), Use of critical/creative thinking processes (e.g.,
applying concepts of disciplinary thinking; using inquiry,
problem-solving, and decision-making processes)

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice

Supports
equality
See below for
specific
knowledge
required.

Teacher in
control.
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Communication – The conveying of meaning through various
forms, Expression and organization of ideas and information
(e.g., clear expression, logical organization) in oral, visual, and
written forms, Communication for different audiences (e.g.,
peers, adults) and purposes (e.g., to inform, to persuade) in
oral, visual, and written forms, Use of conventions (e.g.,
mapping and graphing conventions, communication
conventions), vocabulary, and terminology of the discipline in
oral, visual, and written forms

Teacher in
control.

Application – The use of knowledge and skills to make
connections within and between various contexts, Application
of knowledge and skills (e.g., concepts, procedures, spatial
skills, processes, technologies) in familiar contexts, Transfer of
knowledge and skills (e.g., concepts of thinking, procedures,
spatial skills, methodologies, technologies) to new contexts,
Making connections within and between various contexts (e.g.,
between topics/issues being studied and everyday life;
between disciplines; between past, present, and future
contexts; in different spatial, cultural, or environmental
contexts; in proposing and/or taking action to address related
issues; in making predictions)

Teacher in
control.

“Descriptors” indicate the characteristics of the student’s
performance, with respect to a particular criterion, on which
assessment or evaluation is focused. Effectiveness is the
descriptor used for each of the criteria in the Thinking,
Communication, and Application categories. What constitutes
effectiveness in any given performance task will vary with the
particular criterion being considered. Assessment of
effectiveness may therefore focus on a quality such as
appropriateness, clarity, accuracy, precision, logic, relevance,
significance, fluency, flexibility, depth, or breadth, as
appropriate for the particular criterion.

Teacher in
control.

This can either
support or
oppress.

Effective instruction is key to student success. To provide
effective instruction, teachers need to consider what they want
students to learn, how they will know whether students have
learned it, how they will design instruction to promote the
learning, and how they will respond to students who are not
making progress.

Teacher in
control.

Measures of
progress are
arbitrary, and
may not ensure
equality.
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When planning what students will learn, teachers identify the
main concepts and skills described in the curriculum
expectations, consider the contexts in which students will apply
the learning, and determine students’ learning goals.

Teacher in
control.

Instructional approaches should be informed by the findings of
current research on in-structional practices that have proved
effective in the classroom. For example, research has provided
compelling evidence about the benefits of the explicit teaching
of strategies that can help students develop a deeper
understanding of concepts. Strategies such as “compare and
contrast” (e.g., through Venn diagrams and comparison
matrices) and the use of analogy give students opportunities to
examine concepts in ways that help them see what the
concepts are and what they are not . Although such strategies
are simple to use, teaching them explicitly is important in order
to ensure that all students use them effectively.

Teacher in
control.

A well-planned instructional program should always be at the
student’s level, but it should also push the student towards his
or her optimal level of challenge for learning, while providing
the support and anticipating and directly teaching the skills that
are required for success.

Teacher in
control.

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression
This gives
teacher much
power, to
possibly limit the
freedom of the
learner
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Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice
Perhaps this
should be
undertaken
collaboratively?

This optimal
level of
challenge for
learning may
vary from learner
to learner.
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An understanding of students’ strengths and needs, as well as
of their backgrounds and life experiences, can help teachers
plan effective instruction and assessment. Teachers continually
build their awareness of students’ learning strengths and needs
by observing and assessing their readiness to learn, their
interests, and their learning styles and preferences. As
teachers develop and deepen their understanding of individual
students, they can respond more effectively to the students’
needs by differentiating instructional approaches – adjusting
the method or pace of instruction, using different types of
resources, allowing a wider choice of topics, even adjusting the
learning environment, if appropriate, to suit the way their
students learn and how they are best able to demonstrate their
learning. Unless students have an Individual Education Plan
with modified curriculum expectations, what they learn
continues to be guided by the curriculum expectations and
remains the same for all students.

Teacher in
control.

Individualization.

Effective lesson design involves several important elements.
Teachers engage students in a lesson by activating their prior
learning and experiences, clarifying the purpose for learning,
and making connections to contexts that will help them see the
relevance and usefulness of what they are learning. Teachers
select instructional strategies to effectively introduce concepts,
and consider how they will scaffold instruction in ways that will
best meet the needs of their students. At the same time, they
consider when and how to check students’ understanding and
to assess their progress towards achieving their learning goals.
Teachers provide multiple opportunities for students to apply
their knowledge and skills and to consolidate and reflect on
their learning. A three-part lesson design (e.g., “Minds On,
Action, and Consolidation”) is often used to structure these
elements.

Teacher in
control.

Multiple
opportunities,
and individual
measures
support equality.
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Instruction in Grade 9 and 10 Canadian and world studies
should help students acquire the knowledge, skills, and
attributes they need in order to achieve the curriculum
expectations and to be able to think critically throughout their
lives about issues related to geography, history, and civics
(politics). Effective instruction motivates students and instils
positive habits of mind, such as curiosity and openmindedness; a willingness to think, question, challenge, and be
challenged; and an awareness of the value of listening or
reading closely and communicating clearly. To be effective,
instruction must be based on the belief that all students can be
successful and that learning in Canadian and world studies is
important and valuable for all students.

Teacher in
control.

All students can
be successful

Students’ views of and attitudes towards Canadian and world
studies can have a significant effect on their achievement of
expectations. When students believe that these subjects simply
represent a body of preordained knowledge about certain
topics, they may question the relevance of their studies or may
not approach their investigations with an open and inquiring
mind. Students must be given opportunities to see that inquiry
is not just about finding what others have found, and that they
can use the inquiry process not only to uncover knowledge but
also to construct understandings and develop their own
positions on issues. Learning should be seen as a process in
which students monitor and reflect on the development of their
knowledge, understandings, and skills.

While the goal of
achievement of
expectations
does not align
with this
principle, the
process of
inquiry allows for
learner and
teacher to work
together to
construct
understanding.

Good criticism of
"a body of
preordained
knowledge"
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The Grade 9 and 10 Canadian and world studies curriculum
provides opportunities for teachers and students to select,
within the broad parameters of the expectations, topics for
investigation. This flexibility allows teachers to tailor topics to
suit the interests and readiness of their students and to
address the context of their local communities. It also allows
students to focus on the process of “doing” geography, history,
and civics (politics), rather than simply assimilating content. It
is important that teachers plan their program or units with the
“end in mind”, selecting appropriate content, including issues
and examples, and ensuring that students develop the
knowledge, understanding, and skills to support this end.
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While the goal of
achievement of
expectations
does not align
with this
principle, the
process of
inquiry allows for
learner and
teacher to work
together to
construct
understanding.
Teachers need to integrate current events and issues within the Teacher in
curriculum expectations, and not treat them as separate topics. control.

Suit the interests
and readiness of
their students.
Not simply
assimilating
content.

Classroom teachers are the key educators of students with
special education needs. They have a responsibility to help all
students learn, and they work collaboratively with special
education teachers, where appropriate, to achieve this goal.
Classroom teachers commit to assisting every student to
prepare for living with the highest degree of independence
possible.

EVERY student

The integration of current events and issues into the curriculum
will help students make connections between what they are
learning in class and past and present-day local, national, and
global events, developments, and issues. Examining current
events helps students analyse controversial issues, understand
diverse perspectives, develop informed opinions, and build a
deeper understanding of the world in which they live. In
addition, investigating current events will stimulate students’
interest in and curiosity about the world around them. The
inclusion of current events in Canadian and world studies will
help keep the curriculum a relevant, living document.

Teacher in
control.

Currency and
relevance.
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Learning for All: A Guide to Effective Assessment and
Instruction for All Students, Kindergarten to Grade 12 (Draft
2011) describes a set of beliefs, based in research, that should
guide program planning for students with special education
needs in all disciplines. Teachers planning Canadian and world
studies courses need to pay particular attention to these
beliefs, which are as follows: All students can succeed, Each
student has his or her own unique patterns of learning,
Successful instructional practices are founded on evidencebased research, tempered by experience, Universal design and
differentiated instruction are effective and interconnected
means of meeting the learning or productivity needs of any
group of students.

Teacher in
control.

All students can
success, each
student has his
or her own
unique patterns
of learning.

The goal of Universal Design for Learning (UDL) is to create a
learning environment that is open and accessible to all
students, regardless of age, skills, or situation. Instruction
based on principles of universal design is flexible and
supportive, can be adjusted to meet different student needs,
and enables all students to access the curriculum as fully as
possible.

Teacher in
control.

All students!

Differentiated instruction is effective instruction that shapes
each student’s learning experience in response to his or her
particular learning preferences, interests, and readiness to
learn.

Teacher in
control.

Individualization.

Classroom teachers are the key educators for a student’s
literacy and numeracy development.

Teacher in
control.

• Classroom teachers need the support of the larger community
to create a learning environment that supports students with
special education needs.

Teacher in
control.

Affords
increased status
to the teacher,
perhaps for good
reason!
Community

• Fairness is not sameness.

Teacher in
control.

Engaging the
larger
community to
support students
with special
education needs

YES
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In any given classroom, students may demonstrate a wide
range of strengths and needs. Teachers plan programs that
recognize this diversity and give students performance tasks
that respect their particular abilities so that all students can
derive the greatest possible benefit from the teaching and
learning process. The use of flexible groupings for instruction
and the provision of ongoing assessment are important
elements of programs that accommodate a diversity of learning
needs.

Teacher in
control.

In planning Canadian and world studies courses for students
with special education needs, teachers should begin by
examining both the curriculum expectations in the course
appropriate for the individual student and the student’s
particular strengths and learning needs to determine which of
the following options is appropriate for the student: no
accommodations or modified expectations; or accommodations
only; or modified expectations, with the possibility of
accommodations; or alternative expectations, which are not
derived from the curriculum expectations for a course and
which constitute alternative programs and/or courses.

Teacher in
control.

If the student requires either accommodations or modified
expectations, or both, the relevant information, as described in
the following paragraphs, must be recorded in his or her
Individual Education Plan (IEP). More detailed information
about planning programs for students with special education
needs, including students who require alternative programs
and/or courses,13 can be found in The Individual Education
Plan (IEP): A Resource Guide, 2004 (referred to hereafter as
the IEP Resource Guide, 2004 ). For a detailed discussion of
the ministry’s requirements for IEPs, see Individual Education
Plans: Standards for Development, Program Planning, and
Implementation, 2000 (referred to hereafter as IEP Standards,
2000 ). (Both documents are available at www.ontario.ca/edu.)

Teacher in
control.
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Some students with special education needs are able, with
certain accommodations, to participate in the regular course
curriculum and to demonstrate learning independently.
Accommodations allow the student with special education
needs to access the curriculum without any changes to the
course expectations. The accommodations required to facilitate
the student’s learning must be identified in his or her IEP (IEP
Standards, 2000 , p. 11). A student’s IEP is likely to reflect the
same accommodations for many, or all, subjects or courses.

Teacher in
control.

Providing accommodations to students with special education
needs should be the first option considered in program
planning. Instruction based on principles of universal design
and differentiated instruction focuses on the provision of
accommodations to meet the diverse needs of learners.

Teacher in
control.

Instructional accommodations are changes in teaching
strategies, including styles of presentation, methods of
organization, or use of technology and multimedia. Some
examples include the use of graphic organizers, photocopied
notes, or assistive software.

Teacher in
control.

Ensures equal
dignity when
delivered to ALL

Environmental accommodations are changes that the student
may require in the classroom and/or school environment, such
as preferential seating or special lighting.

Teacher in
control.

Assessment accommodations are changes in assessment
procedures that enable the student to demonstrate his or her
learning, such as allowing additional time to complete tests or
assignments or permitting oral responses to test questions
(see page 29 of the IEP Resource Guide, 2004 , for more
examples).

Teacher in
control.

If a student requires “accommodations only” in Canadian and
world studies courses, assessment and evaluation of his or her
achievement will be based on the regular course curriculum
expectations and the achievement levels outlined in this
document. The IEP box on the student’s provincial report card
will not be checked, and no information on the provision of
accommodations will be included.

Teacher in
control.

May
compromise
dignity if made
without thought.
Must be
provided
thoughtfully so
as not to
compromise
dignity.
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In Canadian and world studies courses, modified expectations
for most students with special education needs will be based
on the regular course expectations, with an increase or
decrease in the number and/or complexity of the expectations.
Modified expectations must represent specific, realistic,
observable, and measurable goals, and must describe specific
knowledge and/or skills that the student can demonstrate
independently, given the appropriate assessment
accommodations.

Teacher in
control.

Modifications
either support or
undermine
status.

It is important to monitor, and to reflect clearly in the student’s
IEP, the extent to which expectations have been modified. The
principal will determine whether achievement of the modified
expectations constitutes successful completion of the course,
and will decide whether the student is eligible to receive a
credit for the course. This decision must be communicated to
the parents and the student.

Teacher in
control.

Credits are
arbitrary, and
don't necessarily
honour a
students'
learning.

Modified expectations must indicate the knowledge and/or
skills that the student is expected to demonstrate and that will
be assessed in each reporting period (IEP Standards, 2000 ,
pp. 10 and 11). Modified expectations should be expressed in
such a way that the student and parents can understand not
only exactly what the student is expected to know or be able to
demonstrate independently, but also the basis on which his or
her performance will be evaluated, resulting in a grade or mark
that is recorded on the provincial report card. The student’s
learning expectations must be reviewed in relation to the
student’s progress at least once every reporting period, and
must be updated as necessary (IEP Standards, 2000 , p. 11).

Teacher in
control.

Individualisation
preserves
dignity.
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If a student requires modified expectations in Canadian and
world studies courses, assessment and evaluation of his or her
achievement will be based on the learning expectations
identified in the IEP and on the achievement levels outlined in
this document. If some of the student’s learning expectations
for a course are modified but the student is working towards a
credit for the course, it is sufficient simply to check the IEP box
on the provincial report card. If, however, the student’s learning
expectations are modified to such an extent that the principal
deems that a credit will not be granted for the course, the IEP
box must be checked and the appropriate statement from
Growing Success: Assessment, Evaluation, and Reporting in
Ontario Schools, First Edition, Covering Grades 1 to 12, 2010 ,
page 62, must be inserted. The teacher’s comments should
include relevant information on the student’s demonstrated
learning of the modified expectations, as well as next steps for
the student’s learning in the course.

Teacher in
control.

Ontario schools have some of the most multilingual student
populations in the world. The first language of approximately 20
per cent of the students in Ontario’s English-language schools
is a language other than English. In addition, some students
use varieties of English – also referred to as dialects – that
differ significantly from the English required for success in
Ontario schools. Many English language learners were born in
Canada and have been raised in families and communities in
which languages other than English, or varieties of English that
differ from the language used in the classroom, are spoken.
Other English language learners arrive in Ontario as
newcomers from other countries; they may have experience of
highly sophisticated educational systems, or they may have
come from regions where access to formal schooling was
limited.

Teacher in
control.

When they start school in Ontario, many of these students are
entering a new linguistic and cultural environment. All teachers
share in the responsibility for these students’ English-language
development.

Teacher in
control.
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English language learners (students who are learning English
as a second or additional language in English-language
schools) bring a rich diversity of background knowledge and
experience to the classroom. These students’ linguistic and
cultural backgrounds not only support their learning in their new
environment but also become a cultural asset in the classroom
community. Teachers will find positive ways to incorporate this
diversity into their instructional programs and into the
classroom environment.

Teacher in
control.

Most English language learners in Ontario schools have an age- Teacher
appropriate proficiency in their first language. Although they
control.
need frequent opportunities to use English at school, there are
important educational and social benefits associated with
continued development of their first language while they are
learning English. Teachers need to encourage parents to
continue to use their own language at home in rich and varied
ways as a foundation for language and literacy development in
English. It is also important for teachers to find opportunities to
bring students’ languages into the classroom, using parents
and community members as a resource.

English as a Second Language (ESL) programs are for
students born in Canada or newcomers whose first language is
a language other than English, or is a variety of English
significantly different from that used for instruction in Ontario
schools.

in
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control.

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice

Seeing students
with diverse
linguistic and
culture
backgrounds as
an asset within
the community,
rather than as
something to be
changed or
assimilated.
Honours the
learning, and
uses first
language to
support
acquisition of
second.

Begins where
the learners are,
and supports
individually.

Gandhi, Freire and Civics Education - Appendix A

Freire
Problemposing
education

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice

English Literacy Development (ELD) programs are primarily for
newcomers whose first language is a language other than
English, or is a variety of English significantly different from that
used for instruction in Ontario schools, and who arrive with
significant gaps in their education. These students generally
come from countries where access to education is limited or
where there are limited opportunities to develop language and
literacy skills in any language. Some First Nations, Métis, or
Inuit students from remote communities in Ontario may also
have had limited opportunities for formal schooling, and they
also may benefit from ELD instruction.

Teacher in
control.

Recognizes that
age does not
always match
expected facility
with English.

In planning programs for students with linguistic backgrounds
other than English, teachers need to recognize the importance
of the orientation process, understanding that every learner
needs to adjust to the new social environment and language in
a unique way and at an individual pace. For example, students
who are in an early stage of English-language acquisition may
go through a “silent period” during which they closely observe
the interactions and physical surroundings of their new learning
environment. They may use body language rather than speech
or they may use their first language until they have gained
enough proficiency in English to feel confident of their
interpretations and responses. Students thrive in a safe,
supportive, and welcoming environment that nurtures their selfconfidence while they are receiving focused literacy instruction.
When they are ready to participate, in paired, small-group, or
whole-class activities, some students will begin by using a
single word or phrase to communicate a thought, while others
will speak quite fluently.

Teacher in
control.

Recognizes
individual needs.
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In a supportive learning environment, most students will
develop oral language proficiency quite quickly. Teachers can
sometimes be misled by the high degree of oral proficiency
demonstrated by many English language learners in their use
of everyday English and may mistakenly conclude that these
students are equally proficient in their use of academic English.
Most English language learners who have developed oral
proficiency in everyday English will nevertheless require
instructional scaffolding to meet curriculum expectations.
Research has shown that it takes five to seven years for most
English language learners to catch up to their English-speaking
peers in their ability to use English for academic purposes.

Teacher in
control.

Recognizes the
gap between
oral facility, and
a student's ability
to function
academically in
English.

Responsibility for students’ English-language development is
shared by the classroom teacher, the ESL/ELD teacher (where
available), and other school staff. Volunteers and peers may
also be helpful in supporting English language learners in the
classroom. Teachers must adapt the instructional program in
order to facilitate the success of these students in their
classrooms.

Teacher in
control.

Adaptation by
teacher to
ensure equal
dignity and
status.

Appropriate adaptations include: modification of some or all of
the subject expectations so that they are challenging but
attainable for the learner at his or her present level of English
proficiency, given the necessary support from the teacher;

Teacher in
control.

Appropriate adaptations include: use of a variety of
instructional strategies (e.g., extensive use of visual cues,
graphic organizers, and scaffolding; previewing of textbooks;
pre-teaching of key vocabulary; peer tutoring; strategic use of
students’ first languages);

Teacher in
control.

Appropriate adaptations include: use of a variety of learning
resources (e.g., visual material, simplified text, bilingual
dictionaries, and materials that reflect cultural diversity);

Teacher in
control.

Appropriate adaptations include: use of assessment
accommodations (e.g., granting of extra time; use of oral
interviews, demonstrations or visual representations, or tasks
requiring completion of graphic organizers or cloze sentences
instead of essay questions and other assessment tasks that
depend heavily on proficiency in English).

Teacher in
control.
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Teachers need to adapt the program for English language
learners as they acquire English proficiency. For students in
the early stages of language acquisition, teachers need to
modify the curriculum expectations in some or all curriculum
areas. Most English language learners require
accommodations for an extended period, long after they have
achieved proficiency in everyday English.

Teacher in
control.

When curriculum expectations are modified in order to meet
the language-learning needs of English language learners,
assessment and evaluation will be based on the documented
modified expectations. Teachers will check the ESL/ELD box
on the provincial report card only when modifications have
been made to curriculum expectations to address the language
needs of English language learners (the box should not be
checked to indicate simply that they are participating in
ESL/ELD programs or if they are only receiving
accommodations). There is no requirement for a statement to
be added to the “Comments” section of the report cards when
the ESL/ELD box is checked.

Teacher in
control.

Although the degree of program adaptation required will
decrease over time, students who are no longer receiving ESL
or ELD support may still need some program adaptations to be
successful.

Teacher in
control.

Ontario’s education system will prepare students with the
knowledge, skills, perspectives, and practices they need to be
environmentally responsible citizens. Students will understand
our fundamental connections to each other and to the world
around us through our relationship to food, water, energy, air,
and land, and our interaction with all living things. The
education system will provide opportunities within the
classroom and the community for students to engage in
actions that deepen this understanding. (Acting Today,
Shaping Tomorrow: A Policy Framework for Environmental
Education in Ontario Schools, 2009, p. 6 )
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Acting Today, Shaping Tomorrow: A Policy Framework for
Environmental Education in Ontario Schools outlines an
approach to environmental education that recognizes the
needs of all Ontario students and promotes environmental
responsibility in the operations of all levels of the education
system.

Environmental
Stewardship,
explictly
supported.

The three goals outlined in Acting Today, Shaping Tomorrow
are organized around the themes of teaching and learning,
student engagement and community connections, and
environmental leadership. The first goal is to promote learning
about environmental issues and solutions. The second is to
engage students in practising and promoting environmental
stewardship, both in the school and in the community. The third
stresses the importance of having organizations and individuals
within the education system provide leadership by
implementing and promoting responsible environmental
practices throughout the system so that staff, parents,
community members, and students become dedicated to living
more sustainably.

Environmental
Stewardship,
explictly
supported.
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There are many opportunities to integrate environmental
education into the teaching of Canadian and world studies. In
all subjects of this program, students can be encouraged to
explore a range of environmental issues. In the Grade 9
geography courses, students may investigate environmental
issues relating to topics such as Canadian resource
management, population growth and urban sprawl, and the
impact of human activity on the natural environment. Students
also analyse the environmental sustainability of current
behaviours and practices, explore ways in which environmental
stewardship can be improved, and make connections between
local, national, and global environmental issues, practices, and
processes. In the Grade 10 history courses, students are able
to explore various Canadian political policies and social
movements related to the environment. In Civics and
Citizenship, students learn that the responsibilities of
citizenship include the protection and stewardship of the global
commons, such as air and water, on a local, national, and
global scale. This course also provides opportunities for
students to explore various environmental issues of civic
importance.

Every student is entitled to learn in a safe, caring environment,
free from violence and harassment. Research has shown that
students learn and achieve better in such environments. A safe
and supportive social environment in a school is founded on
healthy relationships – the relationships between students,
between students and adults, and between adults. Healthy
relationships are based on respect, caring, empathy, trust, and
dignity, and thrive in an environment in which diversity is
honoured and accepted. Healthy relationships do not tolerate
abusive, controlling, violent, bullying/harassing, or other
inappropriate behaviours. To experience themselves as valued
and connected members of an inclusive social environment,
students need to be involved in healthy relationships with their
peers, teachers, and other members of the school community.
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Several provincial policies and initiatives, including the
Foundations for a Healthy School framework, the equity and
inclusive education strategy, and the Safe Schools strategy,
are designed to foster caring and safe learning environments in
the context of healthy and inclusive schools. These policies
and initiatives promote positive learning and teaching
environments that support the development of healthy
relationships, encourage academic achievement, and help all
students reach their full potential.
In its 2008 report, Shaping a Culture of Respect in Our
Schools: Promoting Safe and Healthy Relationships , the Safe
Schools Action Team confirmed “that the most effective way to
enable all students to learn about healthy and respectful
relationships is through the school curriculum” (p. 11).
Teachers can promote this learning in a variety of ways. For
example, they can help students develop and practise the skills
they need for building healthy relationships by giving them
opportunities to apply critical-thinking and problem-solving
strategies and to address issues through group discussions,
role play, case study analysis, and other means. Co-curricular
activities such as clubs and intramural and interschool sports
provide additional opportunities for the kind of interaction that
helps students build healthy relationships. Teachers can also
have a positive influence on students by modelling the
behaviours, values, and skills that are needed to develop and
sustain healthy relationships, and by taking advantage of
“teachable moments” to address immediate relationship issues
that may arise among students.
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One of the elements of the citizenship education framework is
attributes – that is, character traits, values, and habits of mind
that are associated with responsible citizenship. Several of
these attributes – including collaboration, cooperation,
empathy, fairness, inclusiveness, and respect – are conducive
to healthy relationships. The inter-connections between
citizenship education and the Canadian and world studies
curriculum provide multiple opportunities for students to explore
and develop these attributes, which help foster not only
responsible, active citizenship but also healthy relationships,
both inside and outside the classroom.

A climate of cooperation, collaboration, respect, and openmindedness is vital in the Canadian and world studies
classroom. These attitudes and attributes enable students to
develop an awareness of the complexity of a range of issues.
Moreover, in examining issues from multiple perspectives,
students develop not only an understanding of various
positions on these issues but also a respect for different points
of view. Students develop empathy as they analyse events and
issues from the perspectives of people in different parts of
Canada or the world, or from different historical eras. These
attitudes and attributes provide a foundation on which students
can develop their own identity, explore inter-connectedness
with others, and form and maintain healthy relationships.

Explicit goal to
develop
empathy.

The Ontario equity and inclusive education strategy focuses on
respecting diversity, promoting inclusive education, and
identifying and eliminating discriminatory biases, systemic
barriers, and power dynamics that limit the ability of students to
learn, grow, and contribute to society. Antidiscrimination
education continues to be an important and integral component
of the strategy.

The Ontario
equity and
inclusive
education
strategy
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In an environment based on the principles of inclusive
education, all students, parents, caregivers, and other
members of the school community – regardless of ancestry,
culture, ethnicity, sex, physical or intellectual ability, race,
religion, gender identity, sexual orientation, socio-economic
status, or other similar factors – are welcomed, included,
treated fairly, and respected. Diversity is valued, and all
members of the school community feel safe, comfortable, and
accepted. Every student is supported and inspired to succeed
in a culture of high expectations for learning. In an inclusive
education system, all students see them-selves reflected in the
curriculum, their physical surroundings, and the broader
environment, so that they can feel engaged in and empowered
by their learning experiences.
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Explicit goal to
have students
reflected in the
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The implementation of antidiscrimination principles in
education influences all aspects of school life. It promotes a
school climate that encourages all students to strive for high
levels of achievement, affirms the worth of all students, and
helps students strengthen their sense of identity and develop a
positive self-image. It encourages staff and students alike to
value and show respect for diversity in the school and the
broader society. Antidiscrimination education promotes
fairness, healthy relationships, and active, responsible
citizenship.
Teachers can give students a variety of opportunities to learn
about diversity and diverse perspectives. By drawing attention
to the contributions of women, the perspectives of various
ethnocultural, religious, and racial communities, and the beliefs
and practices of First Nations, Métis, and Inuit peoples,
teachers enable students from a wide range of backgrounds to
see themselves reflected in the curriculum. It is essential that
learning activities and materials used to support the curriculum
reflect the diversity of Ontario society. In addition, teachers
should differentiate instruction and assessment strategies to
take into account the background and experiences, as well as
the interests, aptitudes, and learning needs, of all students.

Addresses areas
of potential
weakness
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Interactions between the school and the community should
reflect the diversity of both the local community and the
broader society. A variety of strategies can be used to
communicate with and engage parents and members from
diverse communities, and to encourage their participation in
and support for school activities, programs, and events. Family
and community members should be invited to take part in
teacher interviews, the school council, and the parent
involvement committee, and to attend and support activities
such as plays, concerts, co-curricular activities and events, and
various special events at the school. Schools may consider
offering assistance with childcare or making alternative
scheduling arrangements in order to help caregivers
participate. Students can also help by encouraging and
accompanying their families, who may be unfamiliar with the
Ontario school system. Special outreach strategies and
encouragement may be needed to draw in the parents of
English language learners and First Nations, Métis, or Inuit
students, and to make them feel more comfortable in their
interactions with the school.

This language is
problematic, as it
uses treats
some
communities as
"other", and uses
language such
as "assistance",
"encouraging",
"outreach".
These are not
words that would
be used if we
were seen as
ONE community.

The valuing of inclusiveness is an element of the vision
statement for the social studies, history, geography, and
Canadian and world studies programs (see page 6). Thus,
encouraging students to understand and value diversity is a
focus of geography, history, and civics (politics) in Grades 9
and 10. The expectations in these courses provide numerous
opportunities for students to break through stereotypes and to
learn about various social, religious, and ethnocultural groups,
including First Nations, Métis, and Inuit people, and how their
beliefs, values, and traditions are reflected in the community.
Students also investigate injustices and inequalities within
various communities, but not simply through the lens of
victimization. Rather, they examine ways in which various
people act or have acted as agents of change and can serve
as role models for responsible, active citizenship.

Responsible,
active citizenship
as a counter to
oppression.
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support their
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Seeing self as
an agent of
change rather
than victim.
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It is important that teachers of Canadian and world studies
create an environment that will foster a sense of community
where all students feel included and appreciated. It is
imperative that students see themselves reflected in the
choices of issues, examples, materials, and resources selected
by the teacher. When leading discussions on topics related to
diverse ethnocultural, socio-economic, or religious groups or
the rights of citizenship, teachers should ensure that all
students – regardless of culture, religious affiliation, gender,
class, or sexual orientation – feel included and recognized in all
learning activities and discussions. By teachers carefully
choosing support materials that reflect the makeup of a class,
students will see that they are respected. This will lead to
student understanding of and respect for the differences that
exist in their classroom and in the multiple communities to
which they belong.
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The document A Sound Investment: Financial Literacy
Education in Ontario Schools, 2010 (p. 4) sets out the vision
that: Ontario students will have the skills and knowledge to take
responsibility for managing their personal financial well-being
with confidence, competence, and a compassionate awareness
of the world around them.
There is a growing recognition that the education system has a
vital role to play in preparing young people to take their place
as informed, engaged, and knowledgeable citizens in the global
economy. Financial literacy education can provide the
preparation Ontario students need to make informed decisions
and choices in a complex and fast-changing financial world.

Assumes that
everyone will be
financially
successful
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Because making informed decisions about economic and
financial matters has become an increasingly complex
undertaking in the modern world, students need to build
knowledge and skills in a wide variety of areas. In addition to
learning about the specifics of saving, spending, borrowing,
and investing, students need to develop broader skills in
problem solving, inquiry, decision making, critical thinking, and
critical literacy related to financial issues, so that they can
analyse and manage the risks that accompany various financial
choices. They also need to develop an understanding of world
economic forces and the effects of those forces at the local,
national, and global level. In order to make wise choices, they
will need to understand how such forces affect their own and
their families’ economic and financial circumstances. Finally, to
become responsible citizens in the global economy, they will
need to understand the social, environmental, and ethical
implications of their own choices as consumers. For all of these
reasons, financial literacy is an essential component of the
education of Ontario students – one that can help ensure that
Ontarians will continue to prosper in the future.
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One of the elements of the vision for the social studies, history,
geography, and Canadian and world studies programs is to
enable students to become responsible, active citizens who are
informed and critically thoughtful. Financial literacy is
connected to this element. In the Canadian and world studies
program, students have multiple opportunities to investigate
and study financial literacy concepts related to the course
expectations. For example, in Grade 9 geography, students
can develop their financial literacy skills when investigating
Canada’s role in the trading of commodities, the use of
resources, or their roles as consumers. In Grade 10 history,
students investigate the impact of economic factors on the
development of Canada, including how different communities
responded to or were affected by these factors. In Civics and
Citizenship in Grade 10, students develop their understanding
of the importance of paying taxes. This course also provides
students with opportunities to explore issues related to
government expenditures and to analyse, in the context of
issues of civic importance, how limited resources are allocated.

A resource document – The Ontario Curriculum, Grades 9–12:
Financial Literacy Scope and Sequence of Expectations, 2011
– has been prepared to assist teachers in bringing financial
literacy into the classroom. This document identifies the
curriculum expectations and related examples and prompts, in
disciplines across the Ontario curriculum, through which
students can acquire skills and knowledge related to financial
literacy. The document can also be used to make curriculum
connections to school-wide initiatives that support financial
literacy. This publication is available on the Ministry of
Education’s website, at
www.edu.gov.on.ca/eng/document/policy/FinLitGr9to12.pdf.

While this is
provided, it is not
reflected in the
specific
expectations
(see below)
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Literacy is defined as the ability to use language and images in
rich and varied forms to read, write, listen, view, represent, and
think critically about ideas. It involves the capacity to access,
manage, and evaluate information; to think imaginatively and
analytically; and to communicate thoughts and ideas
effectively. Literacy includes critical thinking and reasoning to
solve problems and make decisions related to issues of
fairness, equity, and social justice. Literacy connects
individuals and communities and is an essential tool for
personal growth and active participation in a cohesive,
democratic society.
Literacy instruction must be embedded across the curriculum.
All teachers of all subjects … are teachers of literacy.
Literacy involves a range of critical-thinking skills and is
essential for learning across the curriculum. Literacy instruction
takes different forms ofemphasis in different subjects, but in all
subjects, literacy needs to be explicitly taught. Literacy,
mathematical literacy, and inquiry/research skills are critical to
students’ success in all subjects of the curriculum and in all
areas of their lives.
Many of the activities and tasks that students undertake in the
Canadian and world studies curriculum involve the literacy
skills relating to oral, written, and visual communication. For
example, they develop literacy skills by reading, interpreting,
and analysing various texts, including diaries, letters,
government legislation and policy documents, interviews,
speeches, treaties, information from non-governmental
organizations, news stories, and fiction and non-fiction books.
In addition, they develop the skills needed to construct, extract
information from, and analyse various types of maps and digital
representations, including topographic, demographic, thematic,
annotated, choropleth, and geographic information systems
(GIS) maps. In all Canadian and world studies courses,
students are required to use appropriate and correct
terminology, including that related to the concepts of
disciplinary thinking, and are encouraged to use language with
care and precision in order to communicate effectively.
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The Canadian and world studies program also builds on,
reinforces, and enhances mathematical literacy. Many courses
in Canadian and world studies provide students with
opportunities to reinforce their mathematical literacy in areas
involving computational strategies and data management and,
in particular, the ability to read and construct graphs. For
example, students exploring trends in geography might need to
interpret population pyramids or climate graphs as well as data
related to economic development and/or quality of life.
Calculations and graphing are often used in field studies:
students engaged in a field study focusing on traffic
congestion, for example, may need to develop methods of
gathering data on the vehicle count per minute for selected
times of day and then might construct graphs to communicate
their findings. In addition, student may use their mathematical
literacy skills when interpreting data from various types of maps
and when creating maps to communicate their findings.

Inquiry and research are at the heart of learning in all subject
areas. In Canadian and world studies courses, students are
encouraged to develop their ability to ask questions and to
explore a variety of possible answers to those questions. As
they advance through the grades, they acquire the skills to
locate relevant information from a variety of print and electronic
sources, such as books, periodicals, dictionaries,
encyclopedias, interviews, videos, and relevant Internet
sources. The questioning they practised in the early grades
becomes more sophisticated as they learn that all sources of
information have a particular point of view and that the recipient
of the information has a responsibility to evaluate it, determine
its validity and relevance, and use it in appropriate ways. The
ability to locate, question, and validate information allows a
student to become an independent, lifelong learner.
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Critical thinking is the process of thinking about ideas or
situations in order to understand them fully, identify their
implications, make a judgement, and/or guide decision making.
Critical thinking includes skills such as questioning, predicting,
analysing, synthesizing, examining opinions, identifying values
and issues, detecting bias, and distinguishing between
alternatives. Students who are taught these skills become
critical thinkers who can move beyond superficial conclusions
to a deeper understanding of the issues they are examining.
They are able to engage in an inquiry process in which they
explore complex and multifaceted issues, and questions for
which there may be no clear-cut answers.

Honours
individuals' role

Students use critical-thinking skills in Canadian and world
studies when they assess, analyse, and/or evaluate the impact
of something and when they form an opinion about something
and support that opinion with a rationale. In order to think
critically, students need to examine the opinions and values of
others, detect bias, look for implied meaning, and use the
information gathered to form a personal opinion or stance, or a
personal plan of action with regard to making a difference.

These are
necessary skills
to ensure that
equality is
reached.

Students approach critical thinking in various ways. Some
students find it helpful to discuss their thinking, asking
questions and exploring ideas. Other students, including many
First Nations, Métis, and Inuit students, may take time to
observe a situation or consider a text carefully before
commenting; they may prefer not to ask questions or express
their thoughts orally while they are thinking.

Recognizes the
cultural
differences seen
in a classroom

In developing critical-thinking skills in Canadian and world
studies, students must ask themselves effective questions in
order to interpret information, detect bias in their sources,
determine why a source might express a particular bias, and
consider the values and perspectives of a variety of groups and
individuals.
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The development of these critical-thinking skills is supported in
every course in the Canadian and world studies curriculum by
strand A on inquiry and skill development as well as by the
concepts of disciplinary thinking that are identified as a focus
for each overall expectation. As they work to achieve the
Canadian and world studies expectations, students frequently
need to identify the possible implications of choices. As they
gather information from a variety of sources, they need to be
able to interpret what they are listening to, reading, or viewing;
to look for instances of bias; and to determine why a source
might express a particular bias.

Does not grant
status to ideas
merely based
upon their
source.

Critical literacy is the capacity for a particular type of critical
thinking that involves looking beyond the literal meaning of a
text to determine what is present and what is missing, in order
to analyse and evaluate the text’s complete meaning and the
author’s intent. Critical literacy goes beyond conventional
critical thinking by focusing on issues related to fairness,
equity, and social justice. Critically literate students adopt a
critical stance, asking what view of the world the text advances
and whether they find this view acceptable, who benefits from
the text, and how the reader is influenced.

Critical stance
supports
equality.

Critically literate students understand that meaning is not found
in texts in isolation. People make sense of a text, or determine
what a text means, in a variety of ways. Students therefore
need to be aware of points of view (e.g., those of people from
various cultures), the context (e.g., the beliefs and practices of
the time and place in which a text was created and those in
which it is being read or viewed), the background of the person
interacting with the text (e.g., upbringing, friends, communities,
education, experiences), intertextuality (e.g., information that a
reader or viewer brings to a text from other texts experienced
previously), gaps in the text (e.g., information that is left out
and that the reader or viewer must fill in), and silences in the
text (e.g., voices of a person or group not heard).

Values different
points of view.
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In Canadian and world studies, students who are critically
literate are able, for example, to actively analyse media
messages and determine potential motives and underlying
messages. They are able to determine what biases might be
contained in texts, media, and resource material and why that
might be, how the content of these materials might be
determined and by whom, and whose perspectives might have
been left out and why. Students would then be equipped to
produce their own interpretation of the issue. Opportunities
should be provided for students to engage in a critical
discussion of “texts”, which can include books (including
textbooks), television programs, movies, web pages,
advertising, music, gestures, oral texts, visual art works, maps,
graphs, graphic texts, and other means of expression. Such
discussions empower students to understand the impact on
members of society that was intended by the text’s creators.
Language and communication are never neutral: they are used
to inform, entertain, persuade, and manipulate.

Another aspect of critical thinking is metacognition, which
involves developing one’s thinking skills by reflecting on one’s
own thought processes. Metacognitive skills include the ability
to monitor one’s own learning. Acquiring and using
metacognitive skills has emerged as a powerful approach for
promoting a focus on thinking skills in literacy and across all
disciplines. In Canadian and world studies, metacognitive skills
are developed in a number of ways. Throughout the inquiry
process, students use metacognitive skills to reflect on their
thinking, ensuring, for example, that their questions are
appropriate, that they have logically interpreted the information
they have generated, and that the appropriate concepts of
disciplinary thinking are reflected in their analysis. Through the
application of metacognitive skills, students constantly revisit
and rethink their work, leading to a deepening of the inquiry
process.
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thinking,
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and deepening
understanding.

Metacognition,
values individual
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Outside of the inquiry and skill development strand, students
are given many opportunities to reflect on and monitor their
learning. As they develop hands-on practical skills related to
daily life, as well as relationship skills, communication skills,
and critical-thinking skills, students are given opportunities to
reflect on their strengths and needs and to monitor their
progress. In addition, they are encouraged to advocate for
themselves to get the support they need in order to achieve
their goals. In all areas of Canadian and world studies,
students are expected to reflect on how they can apply the
knowledge and skills they acquire in their courses to their lives,
in meaningful, authentic ways – in the classroom, in the family,
with peers, and within the various communities to which they
belong. This process helps students move beyond the
amassing of information to an appreciation of the relevance of
Canadian and world studies to their lives.

Student selfadvocacy is a
move toward a
partnership with
the teacher.

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice

Reflecting,
monitoring, and
self-advocacy.

The goals of the Kindergarten to Grade 12 education and
career/life planning program are to: ensure that all students
develop the knowledge and skills they need to make informed
education and career/life choices; provide classroom and
school-wide opportunities for this learning; and engage parents
and the broader community in the development,
implementation, and evaluation of the program, to support
students in their learning.
The framework of the program is a four-step inquiry process
based on four questions linked to four areas of learning: (1)
knowing yourself – Who am I?; (2) exploring opportunities –
What are my opportunities?; (3) making decisions and setting
goals – Who do I want to become?; and, (4) achieving goals
and making transitions – What is my plan for achieving my
goals?.

This inquiry
process
becomes Praxis
when action is
taken.

Individual
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Classroom teachers support students in education and
career/life planning by providing them with learning
opportunities, filtered through the lens of the four inquiry
questions, that allow them to apply subject-specific knowledge
and skills to work-related situations; explore subject-related
education and career/life options; and become competent, selfdirected planners. The curriculum expectations in Canadian
and world studies provide opportunities to relate classroom
learning to education and career/life planning that will prepare
students for success in school, work, and life.
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Planned learning experiences in the community, including job
shadowing and job twinning, field trips, work experience, and
cooperative education, provide students with opportunities to
see the relevance of their classroom learning in a work setting,
make connections between school and work, and explore a
career of interest as they plan their pathway through secondary
school and on to their postsecondary destination. In addition,
through experiential learning, students develop the skills and
work habits required in the workplace and acquire a direct
understanding of employer and workplace expectations.

Recognizes the
inequality of
access to
experiences,
and uses school
to remedy.

Experiential learning opportunities associated with various
aspects of the Canadian and world studies curriculum help
broaden students’ knowledge of employment opportunities in a
wide range of fields, including parks and recreation;
environmental industries such as water management; public
institutions such as municipal offices, libraries, museums, and
archives; the public service; local not-for-profit organizations;
and the tourism industry.

Recognizes the
inequality of
access to
experiences,
and uses school
to remedy.
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The Canadian and world studies curriculum provides varied
opportunities for students to learn about ethical issues and to
explore the role of ethics in both public and personal decision
making. During the inquiry process, students may need to
make ethical judgements when evaluating evidence and
positions on various issues, and when drawing their own
conclusions about issues, developments, and events. Teachers
may need to help students in determining appropriate factors to
consider when making such judgements. In addition, it is
crucial that teachers provide support and supervision to
students throughout the inquiry process, ensuring that students
engaged in an inquiry are aware of potential ethical concerns
and address them in acceptable ways. If students are
conducting surveys and/or interviews, teachers must supervise
their activities to ensure that they respect the dignity, privacy,
and confidentiality of their participants.

Teachers should ensure that they thoroughly address the issue
of plagiarism with students. In a digital world in which we have
easy access to abundant information, it is very easy to copy the
words of others and present them as one’s own. Students need
to be reminded, even at the secondary level, of the ethical
issues surrounding plagiarism, and the conse-quences of
plagiarism should be clearly discussed before students engage
in an inquiry. It is important to discuss not only the more
“blatant” forms of plagiarism, but also more nuanced instances
that can occur. Students often struggle to find a balance
between writing in their own voice and acknowledging the work
of others in the field. Merely telling students not to plagiarize,
and admonishing those who do, is not enough. The skill of
writing in one’s own voice, while appropriately acknowledging
the work of others, must be explicitly taught to all students in
Canadian and world studies classes. Using accepted forms of
documentation to acknowledge sources is a specific
expectation within the inquiry and skill development strand for
each course in the Canadian and world studies curriculum.
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Politics is about how societies are governed, how public policy
is developed, and how power is distributed. Civics is a branch
of politics that focuses on the rights and responsibilities
associated with citizenship, the role of governments, and how
people can get involved in the political process and take action
on issues of civic importance. The study of civics supports
students in becoming informed, engaged, and active citizens in
the various communities to which they belong, whether at the
local, national, or global level.

A. Political Inquiry and Skill Development: This strand
highlights the political inquiry process and the skills that
students need in order to become active and informed citizens
who participate purposefully in civic affairs and can influence
public decision making. Students will develop their ability to use
the political inquiry process and the concepts of political
thinking when analysing issues, events, and developments of
civic importance. They will apply this process and related skills
in a variety of contexts throughout the course, thereby
enhancing their ability to solve problems and to be critically
thoughtful and collaborative citizens in the various communities
to which they belong.
B. Civic Awareness: This strand focuses on the beliefs,
values, rights, and responsibilities associated with democratic
citizenship and governance. Students will develop their
understanding of how people’s values and beliefs influence
both their civic actions and their positions on local, national,
and/or global issues. Students will explore, in the context of
various issues, the roles and responsibilities of the different
levels and branches of government in Canada and will
determine ways in which they themselves can responsibly and
effectively participate in political and civic decision making,
both in Canada and the world.
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C. Civic Engagement and Action: In this strand, students will
explore ways in which people in different communities express
their beliefs and values, voice their positions on issues of civic
importance, and contribute to the common good. In addition,
students will assess whether the perspectives and
contributions of different people are equally valued. Students
will also explore the civic contributions of various nongovernmental organizations and other groups. In this strand,
students will have opportunities to express their own ideas and
perspectives and to make informed judgements by planning a
course of action relating to a civic issue, event, or development
of personal interest.
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The four concepts of political thinking – political significance,
objectives and results, stability and change, and political
perspective – underpin thinking and learning in all politics
courses in the Canadian and world studies program. At least
one concept of political thinking is identified as the focus for
each overall expectation in strands B and C of the Grade 10
civics (politics) course. (see appendix B)
Political Significance
This concept requires students to determine the importance of
things such as government policies; political or social issues,
events, or developments; and the civic actions of individuals or
groups.Political significance is generally determined by the
impact of a government policy or decision on the lives of
citizens, or by the influence that civic action, including the civic
action of students, has on political or public decision
making.Students develop their understanding that the political
significance of something may vary for different groups of
people.

Understanding
that the political
significance of
something may
vary for different
groups of
people.

Related Questions*
− What do you think is the most important reason for engaging
in civic action? (B1.3)
− What criteria do you think should be used when deciding
which events or people to formally recognize? (C2.2)
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− Why do some people not vote? What is the significance of
their lack of participation for Canadian citizenship? (B1.2)
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Objectives and Results
This concept requires students to explore the factors that lead
to events, policies, decisions, and/or plans of action of civic
and political importance.It also requires students to analyse the
effects of civic and political actions and to recognize that
government policies and decisions as well as responses to
civic issues can have a range of effects on various groups of
people.A comparison of the initial purpose or goals of a policy
or decision and its effects enables students to distinguish
between intended and unintended results.

Introduces
Praxis at a civic
and political
level.

Unintended
results could be
inequality.

Related Questions
− How would you know if your plan were achieving its
objectives? (C3.4)
− Why do you think that, in order to earn a secondary school
diploma in Ontario, students must complete community
involvement hours? (B3.2)

− What was the objective of the UN Declaration of Human
Rights? Do all people enjoy the rights embodied in that
document? (B3.4)

Recognizes the
unequal basis of
access and
opportunity.
Frames this in
an international
context.
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Stability and Change
This concept requires students to analyse how and why
political institutions and government policies change over time
or why they remain the same. Students will determine how
political structures and decisions contribute to stability and
change within various local, national, and/or global
communities. They analyse ways in which various institutions,
groups, or individuals resist or support change, as well as how
a variety of factors, including civic action, can contribute to
change or stability. Students also apply this concept to help
them determine when change is necessary and how they
themselves can contribute to change or help ensure stability
through civic action.
Related Questions

Introduces
Praxis at a civic
and political
level.

Focuses on the
long-term, and
may allow
students to see
the impact and
responsibilities
involved with
decisions.

This analysis
could reveal
issues of
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− If you were concerned about a social issue in publicly funded
schools, would it be more appropriate to contact your MP, your
MPP, or your city or band councillor? Why? (B2.2)
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− What contributions can I make to my community? (Overview)

− What impact can consumers’ choices have on the natural
environment? (C1.3)
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Political Perspective
This concept requires students to analyse the beliefs and
values of various groups, including different governments, in
local, national, and/or global communities. Students analyse
how these beliefs and values, as well as political ideologies,
can affect one’s position on or response to issues of civic
importance. Students also develop their awareness of how
stakeholder groups with different perspectives can influence
the policies and platforms of political parties and the decisions
of governments.
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determining
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Value and status

Related Questions
− How might you determine whether your student council
represents the perspectives of all students in the school?
(A1.5)
− How important a role do you think the media play in swaying
public opinion on social/political issues? Whose opinions do
you think the media reflect? (B2.4)
− Why might some people’s perspectives be valued more than
those of others? (C2.1)
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The Political Inquiry Process
In each course in politics in the Canadian and world studies
curriculum, strand A focuses explicitly on the political inquiry
process, guiding students in their investigations of issues,
events, developments, policies, and/or plans of action. This
process is not intended to be applied in a linear manner:
students will use the applicable components of the process in
the order most appropriate for them and for the task at hand.
Although strand A covers all of the components of the inquiry
process, it is important to note that students apply skills
associated with the inquiry process throughout the content
strands in each course. (See appendix B)
Formulate Questions
Students formulate questions:
− to explore various issues, events, developments, and/or
policies that are related to the overall expectations in order to
identify the focus of their inquiry
− to help them determine which key concept (or concepts) of
political thinking is relevant to their inquiry
− that reflect the selected concept(s) of political thinking
− to help them focus on the kind of evidence they need to
gather
− to develop criteria that they will use in evaluating policy, data,
evidence, and/or information; in making judgments, decisions,
or predictions; in reaching conclusions; in formulating and/or in
evaluating plans of action

May identify
May identify
violence, micro- oppression.
aggressions

Gather and Organize
Students:
− collect relevant qualitative and quantitative data, evidence,
and/or information from a variety of primary and secondary
sources,a including visuals and community resources
− determine if their sources are accurate and reliable
− identify the purpose and intent of each source
− identify the points of view in the sources they have gathered
− use a variety of methods to organize the data, evidence,
and/or information they have gathered
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− record the sources of the data, evidence, and/or information
they are using
− decide whether they have collected enough data, evidence,
and/or information for their inquiry
a. Primary sources may include, but are not limited to, census
data, interviews, legislation, letters, photographs, policy
documents, speeches, and treaties. Secondary sources may
include, but are not limited to, documentaries and other films,
editorials, news articles, political cartoons, reference books,
song lyrics, and works of art. Depending on the context, digital
sources, including social media and websites, can be either
primary or secondary sources.

Liberating
education acts of
cognition - antiviolence

b. Visuals may include, but are not limited to, photographs,
media clips, maps, models, graphs, and diagrams.
c. Community resources may include, but are not limited to, a
range of resources from community groups and associations,
government offices, and non-governmental organizations.
(continued)
Interpret and Analyse
Students:
− analyse data, evidence, and information, applying the
relevant concepts of political thinking (see preceding chart)
− use different types of tools to help them interpret and analyse
their data, evidence, and/or information
− identify the key points or ideas in each source
− analyse graphs, charts, and/or diagrams
− construct graphs, charts, and/or diagrams to help them
analyse the issue, event, development, and/or policy they are
investigating and/or the plan of action they are developing
− analyse their sources to determine the importance of an
issue, event, development, plan of action, and/or policy for
communities, individuals, and/or groups, including different
groups
− identify biases in individual sources
− determine if all points of view are represented in the source
materials as a whole, and which, if any, are missing
Evaluate and Draw Conclusions

These literacy
skills are
foundational.
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Students:
− synthesize data, evidence, and/or information, and make
informed, critical judgements based on that data, evidence,
and/or information
− determine the short- and long-term impact of an issue, event,
development, and/or policy on people within various local,
national, and/or global communities
− reach conclusions about their inquiry and support them with
their data, evidence, and/or information
− make predictions based on their data, evidence, and/or
information
− determine the ethical implications of an issue, policy, or
action

May identify
May identify
violence or micro- oppression.
aggressions

− use criteria to determine appropriate forms of action, or to
evaluate the impact of a plan of action
Communicate
Students:
− use appropriate forms (e.g., oral, visual, written, kinaesthetic)
for different audiences and purposes
− communicate their arguments, conclusions, predictions,
and/or plans of action clearly and logically
− use terminology and concepts related to politics and
citizenship education correctly and effectively
− cite sources, using appropriate forms of documentation
Civics and Citizenship, Grade 10 Open CHV2O
This course explores rights and responsibilities associated with
being an active citizen in a democratic society. Students will
explore issues of civic importance such as healthy schools,
community planning, environmental responsibility, and the
influence of social media, while developing their understanding
of the role of civic engagement and of political processes in the
local, national, and/or global community. Students will apply the
concepts of political thinking and the political inquiry process to
investigate, and express informed opinions about, a range of
political issues and developments that are both of significance
in today’s world and of personal interest to them.
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OVERVIEW
The course has three strands. Instruction and learning related
to the expectations in strand A are to be interwoven with
instruction and learning related to expectations from the other
two strands. Strand A must not be seen as independent of the
other strands. Student achievement of the expectations in
strand A is to be assessed and evaluated throughout the
course.
Strand A
A: Political Inquiry and Skill Development
Overall Expectations
A1. Political Inquiry: use the political inquiry process and the
concepts of political thinking when investigating issues, events,
and developments of civic importance
A2. Developing Transferable Skills: apply in everyday contexts
skills developed through investigations related to civics and
citizenship education, and identify some careers in which civics
and citizenship education might be an asset
A. POLITICAL INQUIRY AND SKILL DEVELOPMENT
OVERALL EXPECTATIONS
Throughout this course, students will: A1. Political Inquiry:
use the political inquiry process and the concepts of political
thinking when investigating issues, events, and developments
of civic importance; A2. Developing Transferable Skills:
apply in everyday contexts skills developed through
investigations related to civics and citizenship education, and
identify some careers in which civics and citizenship education
might be an asset.
A1. Political Inquiry
Throughout this course, students will:
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A1.1 formulate different types of questions to guide
investigations into issues, events, and/or developments of civic
importance (e.g., factual questions: What form of government
does Canada have? What are my rights and responsibilities as
a citizen in my local community?; comparative questions:
What are the similarities and differences in the positions of
stakeholder groups on an issue related to local transit in
Ontario?; causal questions: If I were to implement this plan of
action, what impact might it have on my community?)

A1.2 select and organize relevant evidence, data, and
information on issues, events, and/or developments of civic
importance from a variety of primary and secondary sources
(e.g., primary sources: interviews, photographs, podcasts,
speeches, statistics, surveys; secondary sources:
investigative news stories, textbooks, most websites) , ensuring
that their sources reflect multiple perspectives

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline
The phrase "my
community",
implies that
there are
communities to
which the learner
does NOT
belong - and
would feel no
sense of
trusteeship.

Multiple
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Multiple
perspectives
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A1.3 assess the credibility of sources relevant to their
investigations (e.g., the reliability of the evidence presented in
a source; the purpose, intended audience, and context of a
source; the bias, values, and expertise of the speaker/author)

Bias revealed.

Oppression
revealed with
baises.

Sample questions: “Does this author back up his or her
position with specific evidence or data, or are the claims
unsupported?” “What criteria might you use to help you
determine if a source is credible?” “Are there reasons to think
that this source might be biased in some way?” “What ideas
are presented in this inter-view or news story? Do your other
sources on this issue support these ideas? If not, which source
do you think is the most reliable? Why?”

Knowledge
revealed rather
than imposed.
Not accepted at
face value.
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supports the
seeking of truth.

Sample questions: “If you were advocating for recreational
space for youth in your community, why would it be important
to gather statistics on the number of people in the local
community and their ages? Are there people you might
interview about the need for such a space?” “Why might
political cartoons be a good source on the ideas of a political
leader and the public response to those ideas?”

Ensures that all
sources are
evaluated
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A1.4 interpret and analyse evidence, data, and information
relevant to their investigations using various tools, strategies,
and approaches appropriate for political inquiry (e.g., use a
5W’s chart to help them begin to analyse the information they
have gathered; analyse their evidence for the points of view of
different stakeholders and record them on a web chart; assess
the validity and rank the importance of the points made in their
sources; collaborate with their peers to discuss, clarify, and
compare positions on the issue)
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Sample questions: “What type of tool might help you clarify
the different positions on an issue?” “If you were talking to
people who were extremely passionate about an issue, what
questions might you ask to get them to clarify and build on their
ideas about the issue?” “What approaches might one take to
include ideas on an issue from people whose voices are not
always heard?”
A1.5 use the concepts of political thinking (i.e., political
significance, objectives and results, stability and change,
political perspective) when analysing and evaluating evidence,
data, and information and formulating conclusions and/or
judgments about issues, events, and/or developments of civic
importance (e.g., use the concept of political significance when
analysing the impact of the Canadian Charter of Rights and
Freedoms on Canadian society; use the concept of objectives
and results when analysing the intended and unintended
impact of a community-planning decision; use the concept of
stability and change when analysing the results of an election;
use the concept of political perspective when evaluating the
positions of different stakeholder groups on how best to foster
healthy schools and determining the values and beliefs that
underpin these positions)
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Sample questions: “What does the term digital footprint
mean? Why is your digital footprint significant? Do you think
that the information you share on social media with your peers
would be interpreted differently by a potential employer? Do
you think the employer has a right to access or restrict such
information?” “What are the objectives of the plan of action you
are proposing to address an issue in your school or local
community? What did your investigation reveal about
unintended results of other courses of action that were
implemented to address this issue?” “What criteria can be used
to assess the changes that have resulted from this decision
taken by a local council?” “How might you determine whether
your student council represents the perspectives of all students
in the school?”
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A1.6 evaluate and synthesize their findings to formulate
conclusions and/or make informed judgements or predictions
about the issues, events, and/or developments they are
investigating
Sample questions: “When you assess the information you
have gathered, what factor or factors stand out as being
particularly important? What influence do these factors have on
your judgements with respect to this issue?” “What have you
learned from your investigation of this event? Has your view of
it changed over the course of your investigation? If so, why?”
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Values
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Values
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A1.7 communicate their ideas, arguments, and conclusions
using various formats and styles, as appropriate for the
intended audiences and purpose (e.g., a blog on the results of
environmental action in their school; a web page on a social
justice issue such as child poverty and links to relevant
organizations; a discussion group on how best to foster healthy
schools; a poster that highlights people’s civic responsibilities;
a news report on a plan to build a big box store in the local
community; a presentation on cultural celebrations of various
people within the local community; a protest song to
commemorate or raise awareness about a violation of human
rights; a petition calling for clean, safe water on First Nations
reserves; a debate on alternative electoral processes; a work
of art on the value of volunteer work)

Praxis

Action taken in
various formats.

A1.8 use accepted forms of documentation (e.g., footnotes or
endnotes, author/date citations, bibliographies, reference lists)
to acknowledge different types of sources (e.g., articles, blogs,
books, films or videos, songs, websites)
A1.9 use appropriate terminology when communicating the
results of their investigations (e.g., vocabulary specific to their
topics; terms related to civics/citizenship education and to the
concepts of political thinking)
A2. Developing Transferable Skills
Throughout this course, students will:
A2.1 describe some ways in which political inquiry can help
them develop skills, including the essential skills in the Ontario
Skills Passport (e.g., skills related to reading texts, writing,
computer use, oral communication, numeracy, decision
making, problem solving) and those related to the citizenship
education framework, that can be transferred to the world of
work and/or to everyday life
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A2.2 demonstrate in everyday contexts attributes, skills, and
work habits developed in civics and citizenship education (e.g.,
listen respectfully to the position of others during
conversations; collaborate with peers to organize an event in
their school; assess the credibility of information in a news
story; voice informed opinions when engaging in discussions)
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Sample question: “What are some ways in which you might
demonstrate attributes that are included in the citizenship
education framework?”
A2.3 apply the concepts of political thinking when analysing
current events and issues involving Canada and the world
(e.g., to understand the significance of an issue currently
before a human rights commission; to analyse the motives and
objectives of a group proposing a course of action in response
to a current social, political, or environmental issue; to predict
changes that a new government might make; to understand
the perspectives of people engaged in a protest currently in the
news)

Reflection on the
actions of
others.

Values individual
analysis

Sample questions: “Why might it be useful to apply the
concept of stability and change when considering what impact
the election of a new president of the United States might have
on Canada?” “When analysing the importance of the Olympic
Games, why should you consider their political significance?”
“Why might it be useful to apply the concept of political
perspective when analysing the purpose of and responses to a
political summit such as the G20?”
A2.4 identify some careers in which civics and citizenship
education might be useful (e.g., Aboriginal community
development worker, civil servant, engineer, fundraiser for a
charitable organization, international aid worker, lawyer,
municipal councillor, news reporter, researcher for a nongovernmental organization [NGO])
B. CIVIC AWARENESS OVERALL EXPECTATIONS

Response to
oppression.

Does not
presume that
any careers are
beyond any
students
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By the end of this course, students will: B1. Civic Issues,
Democratic Values: describe beliefs and values associated
with democratic citizenship in Canada, and explain how they
are related to civic action and to one’s position on civic issues
(FOCUS ON: Political Significance; Political Perspective ) B2.
Governance in Canada: explain, with reference to a range of
issues of civic importance, the roles and responsibilities of
various institutions, structures, and figures in Canadian
governance (FOCUS ON: Stability and Change; Political
Perspective ) B3. Rights and Responsibilities: analyse key
rights and responsibilities associated with citizenship, in both
the Canadian and global context, and some ways in which
these rights are protected (FOCUS ON: Political Significance;
Objectives and Results )

B1. Civic Issues, Democratic Values - FOCUS ON: Political
Significance; Political Perspective
By the end of this course, students will:
B1.1 describe some civic issues of local, national, and/or global
significance (e.g., bullying in schools; violence in local
communities; accessibility of buildings in the local community
for people with disabilities; availability of recreational facilities
in the local community; casino development; voter turnout;
issues related to freedom of information, taxation, water
quality; Aboriginal treaty rights; the impact of consumer
choices; human rights issues related to racism, child labour,
the rights of girls or women, homophobia, or classism;
intervention in foreign conflict) , and compare the perspectives
of different groups on selected issues

Searching out
This process will
issues of
reveal
violence, and
oppression.
comparing
perspectives, will
result in
liberation

Inclusion of
issues of
violence in the
curriculum will
bring this
principle to the
fore.

Values each
voice and
perspective.
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Sample questions: “What are some privacy or safety issues
related to the use of social media? Do they have an impact on
the way you or your friends use social media?” “What positions
are being voiced in your community with respect to a local
transit issue?” “What are some different views on the
privatization of aspects of the health care system in Canada?”
“What are some considerations that affect people’s consumer
choices? Why might people who favour free trade and those
who favour fair trade differ in the criteria they use when making
these choices?”

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice

B1.2 describe fundamental beliefs and values associated with
democratic citizenship in Canada (e.g., rule of law; freedom of
expression; freedom of religion; equity; respect for human
dignity, the rights of others, and the common good; social
responsibility) , and explain ways in which they are reflected in
citizen actions (e.g., voting, various protest movements and/or
demonstrations, various ethnic or religious celebrations or
observances, organ donation, environmental stewardship,
volunteer work)

Connects beliefs
and values, and
supports equality
of dignity and
status

Sample questions: “In what ways does volunteering reflect
beliefs associated with citizenship in Canada?” “What is the
difference between equity and equality ? Why is equity
important?” “What beliefs/values underpin movements initiated
by Aboriginal people, such as Idle No More? What is the
significance of the actions taken by the people in this
move-ment?” “Why do some people not vote? What is the
significance of their lack of participation for Canadian
citizenship?” “In what ways has Canada’s history as a British
colony influenced the beliefs/values associated with Canadian
citizenship?”

Supports the
concept that ALL
are valuable in
the political
process.

B1.3 explain why it is important for people to engage in civic
action, and identify various reasons why individuals and groups
engage in such action (e.g., to protect their rights or the rights
of others, to advocate for change, to protect existing programs,
to protect the environment, to achieve greater power or
autonomy, out of a sense of social justice or social
responsibility, for ethical reasons, to protect their own
interests)

Supports the
concept that ALL
are valuable in
the political
process.
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Sample questions: “What do you think is the most important
reason for engaging in civic action? Why?” “What role would
civic action have in your ideal community? What would
communities be like if people did not engage in such action?”

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

B1.4 communicate their own position on some issues of civic
importance at the local, national, and/or global level (e.g.,
equitable availability of extracurricular activities in schools, a
local land-use conflict, poverty or violence in the local
community, electoral reform, the debate over Sharia law in
Ontario, the level of Canada’s contribution to international
development assistance, food security, Aboriginal land rights) ,
explaining how their position is influenced by their
beliefs/values

Gandhi
Praxis

Love, Truth,
Ahimsa

Focus on issues
of poverty and
violence will
bring this
principle to the
forefront with
learners.

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice

Supports the
concept that ALL
are valuable in
the political
process.

B2. Governance in Canada - FOCUS ON: Stability and
Change; Political Perspective
By the end of this course, students will:
B2.1 identify the political parties in Canada and their position
on the political spectrum, and explain how the beliefs/values
that underpin them may affect their perspectives on and/or
approaches to issues of civic importance (e.g., social
programs, taxation, trade, Aboriginal self-government, the
status of Quebec, economic development, environmental
protection, criminal justice)
Sample questions: “What are the positions of different
political parties on the issue of climate change? How might you
account for the differ-ences?” “Why was the Conservative Party
of Canada created? In what ways is it similar to or different
from the former Progressive Conservative Party?” “Where
would you place the Green Party on the political spectrum?
Why?” “What are the positions of different political parties on
‘inherent’ Aboriginal rights? What do these differences tell you
about differences in beliefs/values in these parties?”

This has a set
agenda, not
developed
collaboratively
with teacher and
student.

This is much
more directive,
rather than
liberating.

Could be an
examination of
oppression in
action.

Recognizes that
there may be
groups whose
beliefs and
values may run
counter to
equality.
Brings
environmental
stewardship
forward with
these examples.
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B2.2 explain, with reference to issues of civic importance, the
roles and responsibilities of different levels of government in
Canada (e.g., federal, provincial and territorial, municipal,
Aboriginal governments) and of key figures at each level (e.g.,
members of Parliament [MPs], senators, members of provincial
Parliament [MPPs], premiers, mayors, municipal councillors,
chiefs, band councillors, Métis Senators)

This has a set
agenda, not
developed
collaboratively
with teacher and
student.

Liberating
education acts of
cognition - antiviolence
This is much
more directive,
rather than
liberating.

Education as
the practice of
freedom - antioppression
This is much
more directive,
rather than
liberating.

Sample questions: “If you were concerned about a social
issue in publicly funded schools, would it be more appropriate
to contact your MP, your MPP, or your city or band councillor?
Why?” “Given his or her responsibilities, what issues would you
like to discuss with your municipal or band councillor?” “Why
might different levels of government have different perspectives
on the same issue? In what ways might these diverse
perspectives complicate the policy-making process? In what
ways might they enhance it?” “What are the main issues in
current debates over Senate reform?”

B2.3 describe, with reference to both the federal and provincial
governments, the functions of the three branches of
government in Canada (i.e., executive, legislative, judicial) and
the roles/responsibilities of key positions within governments
(e.g., the governor general, a lieutenant governor, the prime
minister, a premier, cabinet ministers, a leader of the
opposition, a speaker, the chief justice of the Supreme Court of
Canada) , and explain how the branches help ensure political
and social stability in Canada
Sample questions: “Who delivers the speech from the throne
in federal and/or provincial parliaments? Why? What issues
were highlighted in the latest throne speech in Ontario?” “What
responsibilities do cabinet ministers have?” “Why is it important
that the judicial branch operate independently of the other two
branches?” “What roles do the three branches play in the lawmaking process in Canada? What are some ways in which you
could participate in that process?” “Based on your inquiry, what
similarities and differences do you see in the branches of
government in Canada and Britain?”

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice
Possibly
reinforces the
differential status

There is
potential for a
teacher to use
questions to
reinforce status
quo, or demean
a group.

This has a set
agenda, not
developed
collaboratively
with teacher and
student.

This is much
more directive,
rather than
liberating.

This is much
more directive,
rather than
liberating.
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Liberating
education acts of
cognition - antiviolence
B2.4 explain, with reference to issues of civic importance, how This has the
Examines the
various groups and institutions (e.g., lobby groups, unions, the potential to
role of groups
media, NGOs, international organizations) can influence
develop,
and institutions
government policy
collaboratively
to counter
with teacher and violence.
student.

Education as
the practice of
freedom - antioppression
Examines the
role of groups
and institutions
to counter
oppression.

Sample questions: “What is a current issue on which groups
are lobbying the government? Whose interests do these
groups represent?” “How important a role do you think the
media play in swaying public opinion on social/political issues?
Whose opinions do you think the media reflect?” “Why has
Amnesty International been investigating missing and
murdered women in Canada? Who are these women? What
does this NGO hope to accomplish by drawing attention to their
disappearance?”
B2.5 identify Canada’s form of government and demonstrate
an understanding of the process of electing governments in
Canada (e.g., the first-past-the-post electoral system, riding
distribution, voters’ lists, how elections are called,
campaigning, candidates’ and party leaders’ debates, advance
polls, election day procedures)
Sample questions: “What is the significance of the queen in
Canada’s constitutional monarchy?” “What is the process by
which someone becomes premier or prime minister?” “Why
does the popular vote not always give a clear indication of the
number of seats won by the parties?” “What role does
Elections Canada play in the election process?” “What impact
can technology have on electoral processes?” “How and why
might a majority government govern differently than a minority
government?” “Given its geographic size and population, do
you think your region’s ridings are fairly distributed?” “Do you
think that polls published in the media can have an impact on
election results? Why or why not?”

B3. Rights and Responsibilities - FOCUS ON: Political
Significance; Objectives and Results
By the end of this course, students will:

This has a set
agenda, not
developed
collaboratively
with teacher and
student.

This is much
more directive,
rather than
liberating.

This is much
more directive,
rather than
liberating.
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B3.1 demonstrate an understanding that Canada’s constitution
includes different elements, and analyse key rights of
citizenship in the constitution, with particular reference to the
Canadian Charter of Rights and Freedoms (e.g., voting rights,
mobility rights, language rights, equality rights, right to privacy,
rights of Aboriginal people)

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Canadian
Charter of Rights
and Freedoms

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice
Rights of
citizenship - to
ensure equality

Sample questions: “Besides the Charter of Rights and
Freedoms, what other documents are part of the Canadian
constitution?” “What section of the Charter do you value the
most? Why?” “What is the difference between a free-dom, a
right, and a responsibility?” “What are some challenges to
Canadians’ right to privacy presented by new technological
developments?” “What rights of citizenship are represented by
a passport? Should the government be able to rescind a
passport?”
B3.2 analyse key responsibilities associated with Canadian
citizenship (e.g., voting, obeying the law, paying taxes, jury
duty, protecting Canada’s cultural heritage and natural
environment, helping others in the community)

These attributes It would be
as a part of
helpful if the
citizenship
term
"Citizenship"
more clearly
embedded the
concept of
trusteeship
within our
community.

Sample questions: “Should people be fined if they do not
vote? Why or why not?” “At what age do you think people are
responsible enough to vote?” “Why is paying one’s taxes an
import-ant responsibility?” “Why do you think that, in order to
earn a secondary school diploma in Ontario, students must
complete community involvement hours?” “What are your
respon-sibilities as a Canadian citizen? In what ways will these
change or develop as you get older?”
B3.3 explain how the judicial system and other institutions
and/or organizations help protect the rights of individuals and
the public good in Canada (e.g., with reference to the courts,
trials, juries, sentencing circles, human rights tribunals,
commissions of inquiry, the media, NGOs and social
enterprises)

Freedom from
oppression

Reinforces
agency

Ensures
students know
how to address
inequity
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Sample questions: “What supports and mechanisms are in
place in your school and/or local community to help protect the
rights of individuals?” “What protections does the Canadian
legal system offer you? What impact does it have on your
everyday life?” “What responsibility does the community have
for integrating offenders back into society?” “What is the role of
the Children’s Aid Society?” “Are there groups of people that
need more support than others to protect their rights? Why or
why not?”

Liberating
education acts of
cognition - antiviolence

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice

The
responsibilities
of "the
community"
imply
trusteeship, but
are not explicitly
stated here.

B3.4 analyse rights and responsibilities of citizenship within a
global context, including those related to international
conventions, laws, and/or institutions (e.g., the United Nations
Universal Declaration of Human Rights [1948], Convention on
the Rights of the Child [1989], Rio Declaration on Environment
and Development [1992], or Declaration on the Rights of
Indigenous Peoples [2007]; the International Criminal Court)

Freedom from
oppression

International
context

Sample questions: “What are the main similarities between
the rights and responsibilities associated with citizenship in
Canada and those associated with citizenship in the global
community? What are the main differences?” “What role or
responsibility does an individual have in helping to protect the
global commons such as air and water?” “Does digital
technology present a challenge to the rights and/or
respon-sibilities of citizenship in a global context? Why or why
not?” “What was the objective of the UN Declaration of Human
Rights? Do all people enjoy the rights embodied in that
document?” “What are the issues surrounding Haudenosaunee
passports?”
B3.5 identify examples of human rights violations around the
world (e.g., hate crimes, torture, genocide, political
imprisonment, recruitment of child soldiers, gender-based
violence and discrimination) , and assess the effectiveness of
responses to such violations (e.g., media scrutiny; government
sanctions; military intervention; regional, national, and/or
international tribunals; boycotts; pressure from governments
and/or NGOs)

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

These questions
lead towards a
sense of
trusteeship for
the assets of the
global
community.

This analysis will
bring teacher
and learner
together, in an
open-ended
process.

Identification,
asessment and
response to
violence.

Identification of
oppression.

Assessment
includes
reflection.
Models of
responses will
inform student
learning.

Focus on issues
of human rights
will bring this
principle to the
forefront with
learners.

International
context, and
personal agency
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Sample questions: “What legal processes are in place to
address human rights issues, both in Canada and globally?”
“What are some of the issues addressed by the Ontario Human
Rights Commission? Has the commission dealt with any cases
that have a direct impact on you and/or your community?”
“What are some NGOs that deal with human rights abuses?
What limitations do they face?” “Should people be charged with
war crimes if they were ‘just following orders’?” “What criteria
should be used to determine whether Canadians should
actively respond to human rights abuses in other countries?”

C. CIVIC ENGAGEMENT AND ACTION OVERALL
EXPECTATIONS
By the end of this course, students will: C1. Civic
Contributions: analyse a variety of civic contributions, and
ways in which people can contribute to the common good
(FOCUS ON: Political Significance; Stability and Change ) C2.
Inclusion and Participation: assess ways in which people
express their perspectives on issues of civic importance and
how various perspectives, beliefs, and values are recognized
and represented in communities in Canada (FOCUS ON:
Political Significance; Political Perspective ) C3. Personal
Action on Civic Issues: analyse a civic issue of personal
interest and develop a plan of action to address it (FOCUS ON:
Political Significance; Objectives and Results )

C1. Civic Contributions - FOCUS ON: Political
Significance; Stability and Change
By the end of this course, students will:
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C1.1 assess the significance, both in Canada and
internationally, of the civic contributions of some individuals
(e.g., Sean Atleo, Maude Barlow, Mohandas K. Gandhi, Elijah
Harper, Craig Kielburger, Martin Luther King, Jr., Cardinal Paul
Émile Léger, Stephen Lewis, Nelson Mandela, Aung San Suu
Kyi, David Suzuki) and organiza-tions, including NGOs and
social enterprises (e.g., Amnesty International, L’Arche
Canada, Democracy Watch, Free the Children, International
Federation of Red Cross and Red Crescent Societies, Inuit
Circumpolar Conference, Métis Nation of Ontario, Ontario
Federation of Indian Friendship Centres, Samara Canada,
Spread the Net, SoChange, World Wildlife Federation, Youth
in Philanthropy Canada)

Liberating
education acts of
cognition - antiviolence
Many of these
individuals and
organizations
work to reduce
violence.

Education as
the practice of
freedom - antioppression
Many of these
individuals and
organizations
work to reduce
oppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline
The individuals
suggested are
primarily those
who
demonstrate
humility, selfdiscipline, and
courage.

These
individuals and
organizations
exemplify
trusteeship.

C1.2 describe a variety of ways in which they could make a
civic contribution at the local, national, and/or global level (e.g.,
by serving on student council or on an organization offering
support to students who are being bullied; by reducing the
amount of solid waste they generate and by properly disposing
of hazardous waste; by volunteering at a food bank, retirement
home, hospital, humane society, or recreational facility in the
local community; by donating blood; by participating in
community clean-up or tree-planting days; by raising funds for
a charity or a development NGO; by writing to or speaking with
their city or band councillor, MPP, or MP to request action on
an issue)

Sample questions: “When you brainstormed with other
students, what are some ways you identified for making a
contribution in the community? Which of these appeal to you?
Why?” “Are there food banks and/or community gardens in
your community? What are some ways in which you could get
involved with them?”

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice
Demonstrates
personal agency
and provides
hope for equality

Empowers
students to
challenge
inequity

Good examples
of ways to build
trusteeship, and
to support thrift
(community
gardens), but
again, not
explicit in the
expectations.
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Liberating
education acts of
cognition - antiviolence

C1.3 explain how various actions can contribute to the common
good at the local, national, and/ or global level (e.g., engaging
in a non-violent protest can heighten awareness of an issue
and pressure for change; buying fair trade products helps
ensure that producers are fairly compensated for the products
they produce; the organized boycotting of products can
pressure corporations to change irresponsible practices;
donating to a development NGO can help improve the lives of
people affected by a natural disaster or enhance health care in
developing countries; canvassing or fundraising for an
organization that works for social justice can raise people’s
awareness of issues related to inequity or human rights
abuses)

Education as
the practice of
freedom - antioppression

Gandhi
Praxis

Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline
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reflection and
action
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nonexploitation

Equality,
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social justice
Empowers
students to
challenge
inequity

Sample questions: “In what ways does using public transit,
biking, or carpooling contribute to the common good?” “What
are some signifi-cant changes in your local community that
have been brought about as a result of citizen action?” “What
impact can consumers’ choices have on the natural
environment?”

Good examples
of ways to build
trusteeship, and
to support thrift
(carpooling,
public transit),
but again, not
explicit in the
expectations.

C2. Inclusion and Participation FOCUS ON: Political
Significance; Political Perspective
By the end of this course, students will:
C2.1 analyse ways in which various beliefs, values, and
perspectives are represented in their communities (e.g., with
reference to different racial, ethnic, and/or religious groups;
people with various political beliefs and/or social values;
people from different age groups; men and women; First
Nations, Inuit, or Métis people; people in lesbian, gay,
bisexual, and transgender [LGBT] communities;
environmentalists; people with disabilities; people from
different professions and/or economic circumstances; recent
immigrants and new Canadians; business people) , and assess
whether all perspectives are represented or are valued equally

Analysis rather
than
"regurgitation".
Supports a
cognitive
approach.

Consideration of
beliefs and
values - would
hopefully include
perspectives of
love and truth.

Critical
evaluation of
status and
dignity
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Sample questions: “What are some ways in which various
student perspectives are represented in our school? Do you
feel like your voice is heard?” “What cultural festivals are
celebrated in your community? Whose beliefs and values do
they reflect?” “What religious structures are in your
community? What do they tell you about respect for diversity in
the community?” “Why might some people’s perspectives be
valued more than those of others? What are some ways to
address this inequity? What action could be taken to ensure
that marginalized voices are heard?”
C2.2 describe ways in which some events, issues, people,
and/or symbols are commemorated or recognized in Canada
(e.g., by war memorials and Remembrance Day services;
through citizen-ship awards such as the Order of Canada; by
depicting them on postage stamps or currency; in museums;
on public plaques; by naming streets or public spaces after
them; through observances such as Black History Month, Fête
nationale du Québec, Flag Day, Holocaust Day, Holodomor
Memorial Day, Human Rights Day, Labour Day, National
Aboriginal Day, Persons Day, Pride Week, Victoria Day) , and
analyse the significance of this recognition

Sample questions: “What do you think are the most important
regional or national symbols in Canada? Who or what do they
represent?” “Do you think there are people in your local
community or in Canada whose civic contribution has not been
formally recognized but should be? Why and how do you think
they should be acknowledged?” “What criteria do you think
should be used when deciding which events or people to
formally recognize?”
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Liberating
education acts of
cognition - antiviolence

C2.3 describe various ways in which people can access
information about civic matters (e.g., websites of governments,
political parties, NGOs, or other groups and/or institutions;
social media; meetings organized by elected representatives;
newspapers or newscasts) , and assess the effectiveness of
ways in which individuals can voice their opinions on these
matters (e.g., by contacting their elected representatives,
being part of a delegation to speak on an issue under
consideration by city council, organizing a petition, voting,
making a presentation to a commission of inquiry, participating
in a political party or interest group; by expressing their views
through the media, including social media, or at a town-hall
meeting; through court challenges; through art, drama, or
music)

Education as
the practice of
freedom - antioppression

Gandhi
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Love, Truth,
Ahimsa

Courage Thrift, nonshown through possession,
Humility and
trusteeship
Self-Discipline

Bread labour,
local
consumption,
nonexploitation

Equality,
Environmental
stewardship,
social justice

Voice and
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Individual role
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This process
supports
liberation.

This process
supports
freedom

Empowers
individual
students
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supports
liberation.

This process
supports
freedom

Sample questions: “What are some ways in which a person
can communicate his or her position on an environmental
issue?” “What do you think is the most effective way for you to
get your ideas heard in our school?” “What criteria might you
use to determine the most effective way to voice your position
on a social justice issue?”
C3. Personal Action on Civic Issues FOCUS ON: Political
Significance; Objectives and Results
By the end of this course, students will:
C3.1 analyse a civic issue of personal interest, including how it
is viewed by different groups
Sample questions: “What current civic issue is important to
you? Who are the people and/or organizations involved in this
issue? What views do they have on it? Do you think there
might be other perspectives on this issue that are not
commonly heard? Which level or levels of government would
be responsible for addressing this issue?”
C3.2 propose different courses of action that could be used to
address a specific civic issue (e.g., a public awareness
campaign, a plan for local action, a campaign to pressure for
political action) , and assess their merits

This action
would require
courage and selfdiscipline

Empowers
individual
students
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Sample questions: “When you consider the various courses
of action proposed to address this issue, how would you rank
them from easiest to most difficult to carry out?” “Which option
do you think would have the greatest impact?” “Would you be
able to carry out, or participate in, any of these courses of
action?”
C3.3 develop a plan of action to implement positive change
with respect to a specific civic issue, and predict the results of
their plan
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Sample questions: “What is the main goal of your plan? How
do you intend to accomplish that goal? What changes do you
anticipate will result from specific strategies in your plan?”
“Which people, organizations, and/or govern-ments would be
most likely to embrace your plan? How might you engage
them?”
C3.4 develop criteria that could be used to assess the
effectiveness of their plan of action if it were implemented
Sample questions: “How would you know if your plan were
achieving its objectives?” “How would you determine if your
plan were making a positive difference?” “How might you
respond if things did not go as planned?”

